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THE BILINGUAL PROGRAM IN AUXILIARY SERVICES 
FOR HIGH SCHOOLS (A.S.H.S.) 


Central Location: 383 East 139 Street 
Bronx, New York 10454 
Number of Sites: Sixteen 
Year of Funding: 1981-1982, fifth and final year of the 


third funding cycle 


Target Languages: Spanish, Chinese, Greek, Italian, and 
French/Creole 


Number of Participants: 1,335 Students 
Director: Dr. Seymour Weissman 
Bilingual Coordinator: Mr. John Ramirez 


I. OVERVIEW 


Auxiliary Services for High Schools (A.S.H.S.) provides a 
viatle alternative for students who, for a variety of reasons, have not 
been able to succeed in or take advantage of the traditional high school 
setting. Through the bilingual component of the A.S.H.S. program, the 
same alternative is available to limited English proficient (LEP) out- 
of-school youth between the ages of 16 and 22 (and older). Established 
in 1972, the bilingual program within A.S.H.S. provides educational and 
support services to a variety of students, many of whom might not other- 
wise return to the school system. Among the students served are actual 
or potential high school dropouts; older persons who return to improve 
literacy skills and/or continue a formal education; students whose work 
and/or family responsibilities prevent participation in a traditional 
setting; and recent immigrants who are too old to complete the require- 


ments of a regular high school program. 


The 1691-1982 school year was the fifth and final year of the 
third funding cycle, under the provisions of the Elementary and Secondary 
Education Acc, Title VII. Consistent with the generai objectives of 
A.S.H.5., the bilingual program prepares students for the High School 
Equivalency (H.S.E.) examination in a goal-oriented, non-competitive 
learning environment which encourages student responsibility. 

In brief, the overerching goals of the bilingual program in 
A.S.H.S. are to: 


1. Provide students with the educational preparation in 
English-language and cognitive skills necessary for 


successful performance on the High School Equivalency 
examination; 
2. expose students to employment and job training opportunities; 


3. provide opportunities for staff to participate in training 
and development activities; 


4. develop curriculum in reading, writing, and cognitive skills 
in the native language and; 


5. increase parental and community involvement in the program. 


The instructional and non-instructional objectives of the program are 
presented in detail in Appendix A. 

Special features of the program are individualized, self-paced 
instruction, counseling (educational, vocational, and personal), place- 
ment services (academic and employment), and day and evening classes in 
bilingual and English as a second language (E.S.L.) instruction. Educa- 
tional activities include E.S.L. (language skills and conversation), 


reading in English, and instruction in the dominant language for the 
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academic content areas of the H.S.E., including math, science, social 
studies, and reading development. This year the bilingual program in 
A.S.H.S. continued to serve five target language groups: Chinese, 
French/Creole, Greek, Italian, and Spanish. Sparnish-dominant students 
may prepare to take the English or Spanish H.S.E. examination. Students 
in the four other language groups prepare for the Er.glish H.S.E. examina- 
tion in bilingual general education classes which include intensive 
English-language skills instruction. 

Various city, state, federal, and Soriundtywesourees are tapped 
to provide direct assistance to students as well as technical assistance 
and support in program development and impiementation. Members of the 
A.S.H.S. staff have established contacts with local neighborhood agencies, 
other bilingual programs at the secondary and university levels, and local 
cultural and religious organizations. Examples of community contacts in- 
clude Hostos and Bronx Community Colleges, the Lehman College Bilingual 
Program, El Museo del Barrio, the Greek Orthodox Church, and the Columbian 
Society. On-going activities, such as fieid trips and speakers from 
colleges and industry, familiarize students with tne edwrational and 
cultural resources of New York City. 

Provision of affective and support services necessary to help 
students accomplish their instructional goals is an integral part of the 
bilingual A.S.H.S. program. Teachers and counselors provide ‘.ssistance to 
resolve financial, health, or family problems, through direct intervention 
or referral to agencies such as Neighborhood Youth Corps and Planned 
Parenthood. Students develop immediate and long range educational and 


vocational plans with the assistance of the program counselors 
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(Educational /Vocational Advisors), through employment and job training 
resources (Youth Opnortunity Center of the New York State Department of 
Labor, Alternative Occupational Facilities to Meet Manpower Needs 
[A..F.M.M.N. J, the Youth Employment Program, Shared Instruction, After 
School Occupational Skills), and local community agencies (Bronx Counsel- 
ing Center, Aspira, etc.). Students are encouraged to apply to colleges, 
universities, and other post-secondary institutions. Financial aid 
resources are investigated, such as the College work Study Program and 
New York State Tuition Assistance Plan (TAP), and assistance is provided 
throughout the entire application process. Figure 1 depicts the utiliza- 
tion of resource: by the bilingual A.S.H.S. program. - 

Although major program changes have not occurred since its in- 
ception, the bilingual program has increased and improved services to meet 
the emerging needs of its student population. The program has placed in- 
creased emphasis on materials development for the instrustional component 
in response to the changing requirements of the H.S.E. examination. New 
and expanded curriculum materials have been developed as the linguistic 
and educational background of the student population changes. A career 
education component, instituted in 1979, continues to develop bilingual 
career guidance materials and sponsor wor: shops in career awareness 
activities. Services have been expanded to the adult population, aged 
22 and over, through adult basic education funding under Title XIII. 

In 1981-1982, the bilingual A.S.H.S. program continued to serve 
students in day and evening centers of the citywide A.S.H.S. program, 
located throughout the five boroughs of New York City. The bilingual 


program expanded services in two additional A.S.H.S. centers, for a 
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FIGURE { 
The Bilingual Pregram In Auxiliary Services For High Schools 
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total of sixteen program sites, the greatest number of sites served 

since the bilingual program was established in 1972. Ten of the sixteen 
sites of the A.S.H.S. education centers which offer bilingual programs 
are designated as official "Title I" schools and are located in neighbor- 
hoods classified as economically depressed. Bilingual education, E.S.L., 
and counseling services were offered for the first time at the A.S.H.S. 
Grady Evening Center and the Castle Hill Evening Center. In addition 

to an increase in the number of program sites, the language of instruction 
was increased at existing sites. Instruction in Chinese was added in 

two evening centers, J.H.S. 10 in Queens (Chinese, English, Greek, and 
Spanish), and Julia Richman in Manhattan (Chinese, English, and Spanish). 
Table 1 identifies all A.S.H.S. sites where the bilingual program wes 


offered in 1981-1982. 
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TABLE 2 


Bilingual Program in Auxiliary Services for High Schools 1981-1982 


Center 


Roberto Clemente 

Park Ave. Learning 
Center 

Jamaica Learning Center 
Forsyth Street School 
Lincoln Square 

Teoe 136 

Linden Center 

Brandeis H.S. 

Julia Richman H.S. 

Taft. Hess 

Maxwell Vocational H.S. 
Jamaica Learning Center 
J.H.S, 10 

St. George School 


Grady Learning Center 


Castle Hill Learning 
Center 


Location 


431 Jackson Ave. 
Bronx, New York 


2005 Madison Ave. 
New York, New York 


162-02 Hillside Ave. 
Jamaica, New York 


198 Forsyth Street 
New York, New York 


216 West 63rd Street 
New York, New York 


750 Jennings Street 
Bronx, New York 


2045 Linden Blvd. 
Brooklyn, New York 


145 West 84th Street 
New York, New York 


316 East 67th Street 
New York, New York 


240 East 172nd Street 
Bronx, New York 


145 Pennsylvania Ave. 
Brooklyn, New York 


162-02 Hillside Ave. 
Jamaica, New York 


31st Avenue 
Astoria, Queens, N.Y. 


25 Hyatt Street 
Staten Istand, N.Y. 


24 Brighton Rd, 
Brooklyn, N.Y. 


Castle Hill Ave. 
Bronx, New York 


ey 


Hours 
:00 - 3 
200 - 3 
700 - 3: 
:00 - 3: 
200 - 3: 
:00 - 3 
:00 - 3: 
:30 - 8: 
230 - 8: 
700 - 9: 
700 - &: 
730 - 8: 
730 - 8 
730 - 8: 
730 ~ 8 
730 - 8: 


:00 


00 


00 


00 


:00 
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30 


00 


00 


30 


730 


30 


:30 


30 


a g 


Language(s) 


Served 


Spanish 


French/Spanisn 


Spanish 


Spanish/Chinese 


Spanish 


Spanish 


Spanish 


Spanish 


Chinese/Spanish 


Spanish 


Spanish 


Spanish 


Chinese/Greek/ 


Spanish 


Spanish/Italian 


Spanish 


Spanish 
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Perhaps the most unexpected program changes were those which 
resulted from an arsonist's fire in March 1982, which destroyed the 
bilingual program's central offices at the Roberto Clemente Center 
on Jackson Avenue in the Bronx. Assisted by the entire A.S.H.S. staff, 
the bilingual program's central offices and resource center were tempor- 
arily housed at the A.S.H.S. Park Avenue Center. The entire Roberto 
Clemente Center, including the bilingual program, will begin fall 1982 


activities at a new site in the South Bronx, shared with an elementary 


school (Appendix B). 
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II. PROGRAM DESCRIPTION 


The bilingual program is administered on site in 16 of 20 
A.5.H.S. centers by the center adminis*rator responsible for all center- 
wide activities. Title VII administrative staff, located at the Roberto 
Clemente Center, work in eoanerai ton with these center administrators 
to coordinate and support bilingual instructional and counseling services 
at each site. Instructional and counseling services are provided by 
bilingual teachers, curriculum developers, teacher trainers, curriculum 
specialists, educational/vocational advisors (E.V.A.'S), guidance counselors, 
and paraprofessionals. Administrative responsibilities in the bilingual 
program were assumed by a new coordinator and assistant coordinator in 
fall 1981. After a transition period in late spring 1981, the assistant 
coordinator was selected to replace the prior bilingual program coordinator 
who moved to the Office of Bilingual Education at the central board. 
The new assistant’ coordinator, also selected from the existing staff, 
served as a member of the instructional staff prior to this appointment. 
Administrative tasks include program planning and proposal 
development, curriculum and staff development, selection and supervision 
of staff, resource allocation, and record keeping. In addition, the 
bilingual program's central staff interface with bilingual instructional 
and counseling staff on site, as well aS with administrative personnel 
at the Board of Education, the Division of High Schools, the Office 
of Bilingual Education, and the Office of Educational Evaluation. 
Bilingual program administrative staff monitor site operations 


on a formal (two times a year) and informal (three to four times a year) 


=95 


basis. During formal site visits, the instructional and counseling com- 
ponents are observed and staff conferences scheduled to provide feedback. 
On an informal basis, centers and classes are visited to facilitate 
program implementation, provide resources and materials, and collect on- 
going program data including attendance and enrollment information. In 
addition, extensive student information is maintained which provides a 
protile of program participants, describing place of birth, age, length 
of time in the Urited States, level of instruction in A.S.H.S., level 
of proficiency in English, dropout and employment status, promotion to 
mainstream A.S.H.S. programs, and follow-up on students who leave the 
program. A checklist, used by counselors and teachers to document 
program activities, enables central staff to monitor program implementa- 
tion and serves as an informal needs assessment instrument (Appendix C). 

As a result of well-established channels of communication 
developed over the past ten years, the bilingual program functions 
with some degree of autonomy while it remains a component of the greater 
A.S.H.S. program. Figure 2 depicts the relationship of the bilingual 
program within A.S.H.S. 

In 1981-1982, a total of 38 full-time and 99 part-time bilingual 
program staff were supported through a combination of funding sources, 
including E.S.E.A. Title VII, the New York State High School Consortium, 


tax-levy and tax-levy supplement, and Title XIII as described in Table 2. 
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FIGURE 2 


Administrative Organization of the Bilingual Program in A.S.H.S. 
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Position 


Coordinator 

Ass't. Coordinator 
Bilingual Teachers 
E.S.L. Teachers 
Advisors 

Guidance Counselors 
Content Specialists 
Curriculum Developers 
Teacher Trainers 
Paraprofessionals 


TOTALS: 
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TABLE 2 


Bilingual Program Personnel by Funding Source - 1981 - 1982 


reer .. FUNDING SOURCES 
Title Tax Tax Levy- Title Hevea 
VII Levy Supplement XIII Consortium Totals: 
pT E/T = BUT BT BT ET BT TPT OE 
1 1 | 
1 1 1 1 
2 9 15 8 25 9 
18 4 3 21 4 
or [- 2 6 12 3 
l l 2 
5 3 a 3 
6 6 
2 2 
— 8 2 .1 2 ao eee eres ee, 
299 6 23 29 Ru 24 ll 99 38 
13 


Staffing saeterns vary on a Site-bv-site basis and reflect 
the particular student population and its needs, as well as the level 
of local tax-levy support. Over the five years of this funding cycle, 
the bilingual program in A.S.H.S, has received continued Support and 
financial commitment from local tax-levy funds as well as other sources. 
The total number of staff positions (full-time and part-time) has in- 
cree 2d since 1979 from 98 to 137. In 1981-1982, tax-levy funds supported 
a total of 67 full-time and part-time postions, as compared to 41 
full-time and part-time positions in 1979-1980. Tinis demonstration of 
local commitment to the bilingual program in A.S.H.S. is echoed in the 


words of a center administrator who "...intends to have a bilingual program 
whether there is Title VII funding or not." Funding sources, staffing 


growth, and increased tax levy commitment are depicted in Table 3. 


TABLE 3 


Staffing Growth and Local District Commitment 


eS 


a A AS 


Tax-Levy High School 
Title VII Tax-Levy Supplement Consortium Title XII Totals 
F/T. P/T F/T P/T F/T P/T P/T. _. P/T., F/T P/T 
1979-80 8 33 18 23 - 16 : 26 «72 
1980-81 _ 33 23 = 330 - 16 20 30 8699 
1981-82 6 29 29 23 2 12 11 24 38 = 99 
att 
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Participation of students in bilingual programs in New York 
City is governed by provisions of the Consent Decree. Under its mandate, 
; eligibility for bilingual programs is determined by yearly administration 
of the Language Assessment Battery (LAB). Therefore, the bilingual 
program in A.S.H.S. follows these guidelines in identifying LEP students 
who cannot function effectively in subject-area classes where English is 
the primary or axeiuside medium of instruction. 

To determine the extent of need for instruction in the native 
language and for instruction in English-language skills, specific tesis 
are administered during the admissions process which provide predictive 
and placement infcrmation. These formal testing data, supported by 
Student background information, form the basis of student placement 
in one of four instructional areas: Native Language Arts; General 
Education (basic); Pre-H.S.E. (intermediate); and H.S.E. Preparation 


(advanced). The testing process follows: 


Instructional Area Instrument 
1. Achievement in Reading Stanford Achievement Test 
(English) Metropolitan Achievement 
lest 


2. Achievement in Reading 
(Dominant Language) 


Spanish Interamerican Series Prueba 
e Lectura (Level [II 


Parts I & IT) 


French Laboratoire de Lecture 
(French S.R.A. Reading Kit) 

Chinese 

Greek Teacher-developed Tests 

Italian 
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3. Achievement in Mathematics New York City Arithmetic 
Computation Test - Mixed 
Fundamentals, Grades 7-12 
(translated into target 
languages) 


4. - Achievement in English- Teacher-developed tests 
language skills Standard English tests 
i Interviews 


In addition, a Student Profile is seveieed which reflects the counseling 
records (interviews, test scores, LAB score), the student's cumulative 
record card, and teacher.records of student performance. Appendix D 
presents Student Profile information, 

To enter the bilingual program in A.S.H.S., a student must . 
score below the twenty-first percentile on whe Engrish LAB test and/or 
score below grade level on English reading exams and/or demonstrate 
an inability to function effectively in the English mainstream, based 
upon student profile information, On a regular basis, profile ard 
test data are reviewed to identify students ready for transfer to 
instruction in English and/or take the H.S.E. examination in English 
or Spanish, Students exit the program when they are able to: 


--score above the twentieth percentile on the English 
LAB test and/or 


--read on grade level or above in English and/or 
--demonstrate the ability to function effectively in 
the English mainstream, as recommended by staff 
assessment of profile data, and/or 
--earn the H.S.E. diploma. 
Therefore, students exit the program as a result of "mainstreaming" 


into English and subject-area (H.S.E.) classes appropriate to the in- 


dividual's level of English proficiency and academic background and/or 
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"graduating" by earning a H.S.E. diploma. Students who remain enrolled in 
the bilingual program beyond two years are reassessed to determined the 
. - scope and need of continued assistance. 

In 1981-1982, the bilingual program in A.S.H.S. Served Chinese, 
French/Creole, Greek, Italian, and Spanish speakers for a total of 1,335 
students, which is more than the program originally proposed to serve. 
Although 54 percent of students 2re of high.school age, nearly 46 percent 
of the students are adults aged 22 or over. Approximately 86.7 percent 
of program participants had never attended a New York City high school. 
As a group, the students in the bilingual A.S.HeS. program tend to com- 
bine work and school responsibilities. Nearly 39 percent of the students 
work full-time and attend day or evening classes. 

In the main, the student population appears to be composed of 
recent immigrants who would be unlikely to complete high school by the 
age of 22, due to language barriers and age at enrollment. This growing 
underserved population, never enrolled in New York City high schools, 
will be reached by a new Title VII grant to begin in Fall 1982. However, 
in the past few years, program staff report a growing increase in the 
number of actual dropouts who apply to the bilingual A.S.H.S. program, 
due in part to a citywide policy of immediate discharge without dis~ 
ciplinary suspension. Appendix E presents select characteristics of 
student participants served by the bilingual program in A.S.H.S. in 


1981-1982. 
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PROGRAM-WIDE INSTRUCTIONAL APPROACH 


The instructional approach of each language component differs, 
based upon student needs and motivation and program resources, yet adheres 
to the general conceptual framework of the bilingual A.S.H.S. program. 
The Spanish-language component benefits from the advantage of multi-site 
locations, greater staffing, and proportionately greater amounts of re- 
sources. Each of the other language groups, with the exception of 
expanded services in Chinese in 1981-1982, srecenve in one site where 
the teaching staff usually assumes responsibility for teaching, counsel- 
ing, and curriculum development. In addition, non-Spanish language group 
staff members attempt to articulate with E.S.L. staff on a more formal- 
ized basis since students must develop adequate English competencies in 
preparation for the English version of the H.S.E. examination. 

However, the instructional process appears to be a key to 
program continuity across all bilingual A.S.H.S. sites. Regardless of 
language group, an individual folder is developed, containing an instruc- 
tional work plan based upon placement scores and intake information from 
the initial interview. Individualized student check-off sheets, pre- 
programmed by instructional level and keyed to the curriculum, enable 
Students and staff to monitor academic progress. The check-off sheets 
establish all skills, concepts, and topics (mathematics, sciénce, social 
studies, native language skills, English-language skills) required before 
progression to the next level, thereby festering an individualized 
approach. Cumulative student record cards document student growth and 
students maintain personal logs of completed check sheet tasks. Appendix 


F presents the items which comprise a typical student folder. 
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The program curriculum, contributed and revised by numerous staff 
members over the program's history, is based upon materials which are 
similar in content to the H.S.E. examination. Staff from each language 
group hay~ davs' instructional materials and criterion-referenced 
tests to . oj 4 deat progress. These regular exams indi- 
cate when foliow-up reinforcement is necessary or when a student has 
mastered concepts. Promotion exams are developed by the project 
staif in language area to ascertain academic readiness for the H.S.E. 
examination, based upon concept mastery in the native language and/or 
English-language proficiency. Sample examinations are presented in 
Appendix G. 

However, some project staff members report dissatisfaction with 
the existing Spanish predictive tests, including the Interamerican Series 
Prueba de Lectura, to indicate H.S.E. examination readiness. When used to 
re-test at the pre-H.S.E. level, the Prueba does not reveal substantial 
information. An alteriutive examination, the Prisba Predictive Examina- 
tion, has been investigated by the staff at the Taft High School site 
with promising results. Available from the American Council on Education 
and used to . sess student readiness for the H.S.E., it has been accurate 
within five .. its of the official examination score. 

The instructional approach within the bilingual program in 
A.S.H.S. enables students to receive E.S.L., and/or English mainstream 
classes and subject-area instruction (language, social studies, science, 
literature, and mathematics) in their native language. This non-graded 
instructional design, serving the five target language groups, permits 


homogeneous instructional grouping in the native language and English. 


-18- 


re) 
ERIC 


Hispanic students generally prepare for the Spanish version of the H.S.E. 


examination while simultaneously enrolled in intensive English as a 


second language classes, Students from the other four language groups 


also receive content-area instruction in their native language, and £.S.L. 


preparation. However, these s“idents are programmed into mainstream 


monolingual classes in preparation for the English version of the H.S.E. 
Instruction is generally individualized Or in small groups, since 


linguistic competencies and academic background vary at the basic and 


intermediate levels. At the advanced level, more large group lectures 


are incorporated in the instructional approach. Therefore, the teacher- 


student ratio changes according to the instructional level. At the 


basic level the ratio is generally 1:15, at the intermediate level 1:25, 


and the advanced level 1:30. However, this changes on a site-by-site 


basis, reflecting local resources. 


A system of on-going, open enrollment enables students to 


register on a continuous basis. Based upon pre-test scores, students 


are referred to one of four appropriate instructional levels, which 
include: 


a | 
Native Language Arts: Serves the functionally illiterate : 


student who reads and writes below a fourth-grade level 
in English and the native language. 


2. General Education: Serves the student with an educational 
background and skills development in reading, writing, and 


mathematics that fall between the fourth- to Seventh-grade 
equivalents. 


— 


Ww 
e 
oe 
fer 


Pre-High School Equivalency: Serves the student with an 
educationa 


- background and skills development in reading 
that fall between the Seventh- to ninth-grade equivalents. 


High Schcol Equivalency Preparation: Serves the student 
with an educationa: background that includes substantial 
high school level course work and reading skills that fall \ 
between the ninth- to aye veene grade equivalents. , 


ko 


Appendix H presents the educational progression from Native Language Arts 
through High Schocl Equivalency Preparation. 

English as a second language instruction is offered at three levels, 
basic, intermediate, and advanced, and students are placed in the E.S.L. - 
or mainstrean English classes based upon standardized test scores, teacher 7 
assessment, and counselor interview. The English-language component is ey 
a requirement for all students, regardless of their native language. 

Since students who take the H.S.E. examination in English must acquire 
content-area and English-language skills simultaneously, the pattern of 
language use varies according to each language group. 

The following table depicts the distribution of all students 
enrolled in day and evening native-language instruction and £.S.L. during 
1981-1982. 

Hispanic students receive almost all content-area instruction 
in Spanish, while students of other language backgrounds have instruc- 
tional programs which place greater emphasis on English-language skills. 

Language use also changes as students move from one instruc- 
tional level to another within the bilingual A.S.H.S. program, and as 
they are promoted to the monolingual program in preparation for the H.S.E 
examination. Table 5 suggests these changes in proportion to language use. 
The amount of instruction (bilingual and E.S.L.) also varies, depending 
on day or evening program. Generally, day classes are programmed five 
times a week with daily instruction in bilingual content areas and E.S.L. 
. Evening classes, however, are programmed for only three nights a week, 


thus reducing the total period of instruction. 
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TABLE 4 


Instructional Placement by Language and Level of instruction 


LEVEL OF H.S.E. PREPARATION E.S.L,LEVEL 

. Native Pre 
Instructional Language General H.S.E.(In- H.S,E. Eedcls EvSele Ie EsSaLl; 

Component _ Arts Education termediate (Advanced)| Basic termediate Advanced 

Chinese (N=206) 1.5% 12.6% 85,44 0.5% 2.4% 93.2% 9% 
French/Creole(N=45) 15.6% 20.0% 33.3% 31.1% 66.7% 33,98 0% 
Greek (N=54) 0.0% 90.7%. 5.6, 3.7% | 98.1% 1.9% 0% 
[talian (N=63) 34.9%, 44, 4% 14,3% 6.3% 54.0% 41.3% 4.8% 
Spanish (N=960) 12.1% 22, 2h 32.3% 33.4% 55.0% | 27.9% 17.1% 


Note: Data were unavailable for 7 students. 
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In addition to bilingual and E.S.L. instruction, the instruc- 
tional component emphasizes a bicultural approach. Students at all 
levels (N.L.A. to H.S.E.) have reading, writing activities, and discuss- 
ions which cover specified topics in content-area studies appropriate to 
students’ educational development and the framework within which skills 
are developed. For example, N.L.A. students uSe oral biographies of 
role models from the culture, and practice grammatical, syntactical, 
and idiomatic patterns of the standard dialect. “Social Studies activities 
for all class levels, developed by curriculum planners, content-area 
specialists, and teacher trainers, include broadly based concepts in 
the program, written from a social science perspective which emphasizes 
historical and socio-anthropological perspectives. 

At each ciass level, a bicultural class project is required 
appropriate to that level. Planned independently by each teacher according 
to suggestions from bilingual teachers and staff, these include note- 
books on newsclippings, folders of notes on bicultural readings, etc. 

On a regular basis, staff members also plan class trips to local museums, 
theatres, and community organizations which offer students experiences 

in their own cultures. Finally, the E.S.L. classes follow-up on all 
bicultural curricular topics included in the curriculum guide and covered 


at all class levels. 


HAITIAN COMPONENT 
The French/Haitian component of the bilingual program in A.S.H.S. 


has existed since 1974 and is staffed by a teacher, who also serves 


22. 


TABLE 5 


Proportion of Instruction Using Two Languages as media of Instruction 


If the student's Then the balance English 
level of English of the Native- for instruc- 
proficiency is: Language and tion is 
recommended 
to be: 
100% “wo — 
= 
-_— (ob) 
2) _ WM « 
Gy Esdsbe 1 = 90% out 10% 
> “so oe : 
wu ~~ Gs 
= ESeke 2 SS 80% eur 207 Grammar 
oa v= 
' wx a F 
A EsSele 3 ru 70% 30% Reading 
x= 
ME.S.L. 4 60% 40% > Social Studies 
<x = 
= M1 > 50% =. 50% Science 
<< 2 = id = 
‘a M-? 2's 30% =A (70% Literature 
: =o 3s 
5 M-3 2s 10% @ 90% _ | Mathematics 


Tee STOOD > TRANSFER 


M= A.S.H.S. Mainstream stages (basic reading, Pre-H.S.E., H.S.E. preparation) 
M.E.L.E.= Minimum English Language Experiences. 


E.L.E.= English Language Experiences. 
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as an E.V.A., and a paraprofessional. Since this is the only French- 
language program in A.S.H.S., students are drawn from throughout the 
city. Previously located on the upper west side of Manhattan (93rd 
Street Center), the haitian program, along with the Spanish component 
and the monolingual A.S.H.S. program moved to a new Manhattan site, the 
Park Avenue Center at 125th Street. Original plans to relocate the 
Haitian component in Brooklyn were changed due to lack of space at the 
Brooklyn site. 

The Haitian component served approximately 45 students in 1981- 
1982. The heterogeneous student population, generally between the ages 
of 18 and 21, tends to immigrate directly from Haiti. Students usually 
enter the A.S.H.S. program without prior education in a New York City 
school. Socio-economic backgrounds are diverse and only two of the 
students are employed. The student population tends to be predominantly 
male, and female students in the Haitian program represent a small 
percent of the total student population. The move from the West 93rd 
Street site makes it less possible for "walk-in" registration. Contact 
is maintained however, with a neighborhood community center which 
sponsors E.S.L. and adult learning programs and serves as a resource to the 
Haitian A.S.H.S. program and students. For example, students who fail 
to demonstrate seventh-grade academic levels are referred to Basic Literary 
Training at the Haitian Neighborhood Services program and student 
referrals are made to other agencies based upon individual needs. The 
Haitian component, similar to the other bilingual programs in A.S.H.S., 


maintains an extensive waiting list of potential program participants. 
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After eight years, the student population appears to be shift- 
ing. ‘Students are reported to be entering the program at an older 
age, possibly because there are no age limits in Haitian schools. 
Therefore, most students tend to be 18 years or older when they arrive. 
In the past, students came from Port au Prince; this trend is changing 
as students enter the A.S.H.S. program from different school systems 
within Haiti. This change is reflected by inconsistent levels of prior 
education which students bring to ‘the A.S.H.S. program. Since the 
program teaches according to students' presented needs, some instruc- 
tional changes are anticipated. In general, the student population tends 
to favor day classes, citing fear of evening travel as a significant 
reason not to participate in evening classes. 

In the past, the program was geared to serve intermediate 
and advanced students who required skills development in English to 
prepare for the H.S.E. examination. However, the students enrolled 
in 1981-1982 reflected a significant shift in level of academic prep- 
aration and for the first time in eight years, the Haitian program 
served primarily basic students. The instructional program is indivi- 
dualized with limited group instruction, similar to the other bilingual 
A.S.H.S. sites. Generally, a student entering the program with at 
least a tenth-grade education in Haiti can expect to complete preparation 
for the H.S.E. examination within twelve months. Instruction is conducted 
in two languages; content is taught in English, and explanation and 
clarification is provided in French, Students' progress and achievement 
is recorded and monitored using individual student folders and program- 


wide student check-off sheets. The program stresses mastery learning 
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and requires that pre- and post-tests are successfully completed before 
preceding to more difficult concepts. 

All levels of instruction focus on developing reading skills 
using teacher-made materials in a field test setting. In this way, 
instructional materials are continually evaluated to determine what is 
successful in this goal- and task-oriented approach to preparation for 
the H.S.E. examination. In 1981-1982, this process identified the need 
to revise the basic curriculum for the changing student population. 
Existing curriculum and instructional materials are inadequate to ac- 
commodate this influx of students requiring baSic instruction. Staff 
members plan to develop appropriate materials during the summer or as part 
of the on-going curriculum development efforts. 

Changes in the national language policy of Haiti have resulted 
in changes in the language of instruction in Haitian schools, which 
are now introducing reading in Creole. This change, and its implications 
for bilingual instruction in A.S.H.S., is under investigation by the 
New York City Public Schools’ Office of Bilingual Education. While the 
effects may be more pronounced at the elementary levels, program staff 
suggest that secondary instructional materials may be necessary in 
Creole to meet emerging needs. 

Although French is the language of instruction in the Haitian 
component, an increasing need is reported by staff to increase E.S.L. 
instruction to realistically enable students to achieve their educational 
goals. Program staff report that an intensified E.S.L. program is 


warranted which prepares students at the H.S.E. examination level, 
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and the level required for college and/or the world of work. While 
bilingual instruction remains the key to enabling program participants 
to master the academic content areas, the E.S.L. curriculum at present 
does not adequately incorporate the content areas. Program staff have 
identified several other instructional areas which warrant development, 
particularly sex education and nutrition and health eaucation. These 
areas, presently not included in the existing curriculum, have been 


observed as areas of need by the Haitian program staff. 


CHINESE COMPONENT 


In response to an increasing Chinese and Oriental population 
in New York City, the Chinese component of the bilingual A.S.H.S. program 
expanded from one to three sites in 1981-1982. In addition to the 
existing program at Forsyth High School near New York City's Chinatown 
district in lower Manhattan, classes were added at J.H.S. 10 in Astoria, 
Queens (a multi-ethnic community), and at Julia Richman High School 
in mid-Manhattan, convenient to all parts of the city. The majority 
of students entering the program at all sites continue to come from 
mainland China, with the remaining students generally from Hong Kong, 
Vietnam, and Taiwan. Project staff report that students at the Tower 
Manhattan site, nearly all between the ages of 17 and 21, are unable to 
cope with the traditional monolingual high school setting. However, 
in the bilingual A.S.H.S. setting, these students, many of whom have 
no prior preparation in English, snoabess rapidly and are generally 
able to complete .J.S.E. preparation within two and a half to three 


years. In contrast, students enrolled at the two new sites tend to 
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be older, with few students under the age of 21. Students at the Forsyth 
site are highly motivated to prepare for the H.S.E. examination and 

many aspire to continue to college. For students at J.H.S. 10 and 

Julia Richman, improvement of English-language skills for job advance- 
ment appears to be as strong a motivating factor as is H.S.E. preparation, 
While this older population tends to be fully employed, students at the 


Forsyth Street School are reported to work part- or full-time, usually 


‘in local Chinese establishments, including restaurants, stores, and 


factories. . 

The instructional focus of the Chinese component, like all 
the non-Spanish language components, is to prepare students for the 
English version of the H.S.E. examination. The staff, fluent in Cantonese 
and Mandarin, use Cantonese most frequently for instruction at Forsyth 
and Julia Richman. At J.H.S. 10, Mandarin is the dialect of instruction, 
reflecting the neighborhood population which is primarily from mainland 
China and Taiwan. The academic content areas, taught w.th an emphasis 
On oral Chinese, are supplemented by explanation and clarification 
in English, affording students an opportunity to imp: ove speaking and 
reading skilis. 

According to program staff, students tend to be literate in 
their own language; however backgrounds and skills a:e uneven and in-~ 
consistent. Instruction is offered at three levels: pre, intermediate, 
and advanced H.S.E. preparation. Unlike the other language groups, in- 
struction tends to be conducted on a group rather than individualized 


basis. According to program staff, this reflects the cultural learning 
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preference and style of Chinese students, who feel that “if I do it 
myself, why do I need a teacher?" Group instruction is generally not 
problematic since the intermediate and wdvanced !evels utilize similar 
materials which are differentiated during the instructional process. 
These instructional levels, similar ié those throughout the A.S.H.S. bi- 
lingual program, are supplemented by teacher-prepared cassette tapes 
which correspond to classroom texts and materials. The English-language 
tapes focus on vocabulary and are used with phonetic word lists developed 
from the International Phonetic Alphabet (I.P.A.). 

Over the last seven years, curricula have been developed by 
project staff, including translated versions of existing curriculum 
materials in math, science, social studies, and literature selections 
used in preparation for the H.S.E. examination. Other high school level 
materials are available from Hong Kong and these, combined with staff- 
developed materials, are reported to be adequate and well utilized by 
program participants. 

Program staff within the Chinese component identify the need 
to strengthen English-language skills instruction, primarily because 
of the significant orthographic, phonetic and structural differences 
between Chinese and English. Instruction utilizes listenirg and 
repetition drills, group and individual recitation and reading, and 
pronunciation and grammer drills. Staff have devised a translation 
method, using the I.P.A. in which sounds and symbols correspond con- 
sistently, assisting in students' pronunciation and reading. English 
classes are available to students who have passed the H.S.E. examination, 


in preparation for college entrance, 
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The Chinese component continues to be understaffed across all 
three sites. The Forsyth site is staffed with an E.V.A. and two teachers 
employed on a paraprofessional basis due to lack of certification. In 
1981, the site lost its assigned teacher due to a personal request for 
transfer. Therefore, all program staff serve in an instructional capacity. 
The E.V.A. has been with the program for seven years, and is primarily 
responsible for its development and growth. In 1981-1982, in addition 
to his-day assignment at Forsyth, he was responsible for the new two new 
evenings sites, assisted by a paraprofessional. Because of these staffing 
constraints, only two instructional levels are offered in Queens. At 
Julia Richman, three instructional levels are offered, using similar 
materials and group explanation. Pending funding, this site is prepared 
to open another class, based upon an extensive waiting list. In the 
evening programs, the teacher-student ratio is approximately 1:12. 
However, in the day program, the teacher-student ratio at 1:20 is con- 
siderably higher. Staff report that there is insufficient preparation 


and administrative time due to staffing constraints. 


GREEK COMPONENT 


The A.S.H.S. program site which offers Greek instruction is 
located at J.H.S. 10 in Astoria, Queens, one of the largest Greek- 
speaking neighborhoods in New York City. In 1981-1982, the program served 
54 students who ranged between the ages of 17 and 48, the majority 
of whom were employed full-time (81.5 percent). The highly motivated 
Greek student population is generally older than that of other language 


groups, with nearly 77.8 percent of students between the ages of 22 
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and 64, many of whom have a high school diploma from Greece. Many 

of these students continue in the bilingual A.S.H.S. program to improve 
English-language skills and content-area knowledge. When appropriate, 
students are referred to local colleges and universities, saevudine 
Hunter College, La Guardia Community College, and Queens College. The 
program served no high school drop-outs and reported only 12 students 
who are between the ages of 17 and 21. These students remain in the 
bilingual A.S.H.S. program up to two yeers, depending on age at entry 
and prior education. 

Project staff report that student enrollment patterns have 
fluctuated during the past two years, partially attributed to schedule 
conflicts. During 1981-1982, a teacher was assigned as a full-time 
counselor to improve support services. In addition, central bilingual 
A.S.H.S. staff provided assistance with an informal needs assessment, 
and increased outreach and recruitment efforts. As a result, student 
needs were clarified. The program strengths which distinguish the 
Greek bilingual A.S.H.S. program from other local community agencies 
were identified, including the program's ability to provide counseling, 
vocational and career education, and instructional services, as well as 
its flexibility in curriculum and scheduling. As a result of this 
assessment and evaluation process, student enrollment increased and en- 
rollment patterns stabilized. In 1981-1982 the program served 54 students, 
representing an increase from 1980-1981. 

Unlike the other non-Spanish language components, the Greek 


program does not prepare students specifically for the English version 
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of the H.S.E. examination. Instead, students focus on increasing 
English language skills through content areas taught in Greek, which 
enables them to mainstream into monolingual A.S.H.S. H.S.E. preparation 
classes, Using a pre- and post-test mastery learning process, students 
develop vocabulary and English-reading skills with a bicultural emphasis. 
Group instruction, which permits a teacher-student ratio of 
approximatey 1:20, is reported to be complicated by ongoing continuous 
enrollment. Therefore incoming students are assigned to the E.V.A. 
for a period of several days to a week, in which time testing, assessment, 
and integration into the ongoing program are accomplished, Program 
staff report that articulation between the Greek and E.S.L. components 
could be improved by increasing the number of program days from two 
to three days per week. This would enable direct formal coordination 
between E.S.L. and bilingual staff. However, bilingual staff emphasize 
the connection between both components by making students aware that 


they are part of a “total program." 


ITALIAN COMPONENT 
The Italian bilingual program in St. George School in Staten 

Island serves approximately 60 students, most of whom comprise a wide - 
age range, from 16 to over 50 years old. The group includes new immigrants 
and older scudents who have been in the United States for a number 
of years who are now returning to school to improve English skills 

: and/or earn a H.S.E. diploma. The Italian program is housed in an adminis- 
trative building near the College of Staten Island and maintains close 


ties with the College. (The new Spanish component which operates in 


-32- 


@ 
ERIC 


conjunction witn the Italian program uses classrooms at the College; 
in addition, many A.S-H.S. students attend the College after graduating 
. from A.S.H.S.) 

The program is staffed by two bilingual teachers, a paraprofess- 
jonal, several E.S.L. teachers, and an E.V.A. who is responsible for the 
Italian component at this site. He has been with the program for a number 
of years, and is an active member of the Staten Island community. The 
teaching staff focuses the educational program on social and cultural 
aspects of acculturation to American life. Through classroom dis- 
cussion in Italian and English, students are introduced to basic con- 
cepts of the American political and legal systems, social institutions, 
and cultural practices. Using the Italian language, concepts are discussed 
which are associated with Italian life. These same concepts, discussed 
in relation to American life, are introduced using English as the medium 
of instruction, with minimal translation from one language to another. 

Since students enter the program with different goals, classroom 
activities attempt to focus on the range of individual interests. 
According to center staff, about 60 percent of the students attend 
in order to get a H.S.E. diploma; the other 40 percent attend for 
E.S.L. instruction. The E.S.L. classes are an integral part of the 
program; students from language backgrounds other than Italian attend 

: E.S.L. classes at this center. According to program records, most 


of the students are at basic instructional and E.S.L. levels. 
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The program staff members encourage a sense of mutual purpose 
and belonging among students through program participation. Staff and 
students view the program as an educational and social environment 
where students can freely discuss their personal experiences and goals 
within the larger context of American life. The program enables students 
to develop friendships and exchange information, thus serving as a viable 


resource network for Italian students. 


SPANISH COMPONENT 


Spanish is the largest language group served in the bilingual 
A.S.H.S. program, representing 72 percent of all students. This student 
group includes recent immigrants and residents of longer duration from 
Central and South America and the Caribbean. Refer to Appendix E for 
information about students’ countries of origin across all sites. 

Abeut half of the Hispanic students (52 percent) are in the 
16 to 22 age group, with 18.2 percent reported as dropouts from traditional 
high school programs. Students tend to be employed full- or part-time. 
Like the other bilingual A.S.H.S. sites, day centers tend to attract a 
greater number of 16 to 22 year-olds than evening centers, which attract an 
older population. 

Unlike the other language components, bilingual instruction 
is offered through all levels, since a Spanish version of the H.S.E. 
examination is available. Therefore, Spanish-speaking students generally 
require less time to prepare for the H.S.E. examination since they do 
not have to first master English-language skills at a high school level. 


Nonetheless, program staff members report that E.S.L. is emphasized, 
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since the H.S.E. diploma is of little value without commensurate skills 


in English. 

The overarching philosophy, as in all] the A.S.H.S. bilingual 
sites, is to teach analytical skills which have practical value beyond 
the scope of the H.S.E. examination itself. Through a screening process, 
students with inadequate prior education are referred to remedial 
programs to develop entry-level skills. Students are encouraged to 
develop to their fullest potential sy setting goals which are realistic, 
and which focus on immediate and long range achievements and ultimately 
are designed to instill a desire to pursue knowledge. 

A distinct and unifying feature of the Spanish component is 
its curriculum. Due to its size and staffing over the years, program 
staff members have developed structured reading materials and workbooks 
in the content areas (science, social studies, mathematics , and language 
arts). Based upon Prueba scores, students are assigned by level and work 
independently using the check-off sheet at that level. After completion 


of preparatory "phases," students prepare for the H.S.E. examination 


using commercial tests and program-developed materials. Student readi- 
ness for the H.S.E. examination is determined based upon simulated ; 
test scores, generally in the range of 250. At the H.S.E. prep level, 
large groups are offered rather than individualized instruction, varying 
On a Site-by-site basis. Due to simultaneous multi-level instructional 
needs, a structured routine is established to accommodate all students. 


Mathematics instruction may require further individualization, but 


generally, the small class size and favorable teacher-student ratio. 
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enables a substantial degree of individualized instruction. Students 
at the N.L.A. level are reported to lack basic skills, possibly due to 
lack of instruction or lack of attention to language development in 
their prior educational experiences. To remedy this, program-prepared 
tapes are used for reinforcement of academic skills. 

A substantial waiting list deters non-attendance. Staff members 
k ap in contact with students who temporarily leave the program and provide 
the necessary support to prevent non-attendance from becoming problematic. 
It is reported that the E.V.A.s strengthen the program and are critical 
to its success, especially because they provide follow-up in areas where 
teachers cannot, and serve as an additional link between the student and 
the program. Retention of students over the summer months is problematic 
in some sites, and staff employ a variety of outreach methods to establish 
and maintain contact with students, including phone cal.s and follow-up 
postcards. Due to budgetary constraints, as in the other bilingual sites, 


it has been impossible to establish a summer program. 


ENGLISH AS A SECOND LANGUAGE 


Within the bilingual A.S.H.S. program, the e.6ihs component is 
administered by the monolingual A.S.H.S. center administrator at each | 
site. However, monolingual and bilingual administrators cooperate in 
program scheduling, materials development and acquisitions, and articula- 
tion between components. An E—.S.L. syllabus and curriculum guide, 
developed by the bilingual staff, is implemented at the discretion of 
center administrators, on a site-by-site basis. The bilingual project 


administration, recognizing the need to include a discrete E.S.L. com- 
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ponent within the framework of the program, proposed to create a new 
position of E.S.L. Resource Teacher for 1982-1983. This person would 

: be responsible for reviewing E.S.L. materials currently in use in the 
program to evaluate their effectiveness conducting program-wide con- 
ferences for all E.S.L. staff and establishing uniform E.S.L. syllabus 
and curriculum guides, by level. 

Program staff members report that the system of interface and 
articulation between the E.S.L. and bilingual content areas warrants 
improvement. Cited areas of concern include standardization of instruc- 
tion across sites, scheduling, curriculum design, and instructional 
materials. As in the other A.S.H.S. instructional programs, student 
enrollment in the E.S.L. component is on an ongoing basis. Staff report 
that integration of students into group instruction is problematic and 
that initial instruction could be further individualized with increased 
use of audio equipment, such as tape records, or Language Masters. Based 
upon student and staff availability, sessions are scheduled to reinforce 
E.S.1.. concepts and bring new students up to level with the entire group. 

Scheduling appears to be problematic in day and evening centers, 
with increased conflicts created by the shortened instructional period 
in the evening program. Depending on center resources and staffing con- 
straints, students may be referred to local community agencies for 

- supplementary E.S.L. instruction. Staff cite this as a means by which 
students broaden their experience in a non-threatening, supportive way, 
gaining self confidence and independence. Instructional time allotted 


for E.S.L. varies on a site-by-site basis, and students are assigned to 
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a variety of instructional modes. In some cases, students are referred 
to the monolingual basic reading program where language and writing in- 
struction may be less appropriate for second-language acquisition. 

Staff report a recurring need for sequential linkages between 
the E.S.L. and H.S.E. components, especially to increase reinforcement 
of content-area concepts. Existing E.S.L. curriculum and instructional 
materials lack adequate relevance to the H.S.E. curriculum. In general, 
the E.S.L. curriculum focuses on everyday life situations and conversation 
Skills. Further, E.S.L. instructional materials are reported to lack 
appropriate interest and content levels that are consistent with students’ 
abilities. Staff report that specialized E.S.L. courses may be warranted 
for students who intend to pursue college or job training. 

English as a second language is supplemented by English Language 
Experiences (E.L.E.) or Minimum English Language Experiences (M.E.L.E.), 
based upon the Student's English-language proficiency. Concepts taught 
and mastered in the native language are reinforced in the bilingual class- 
room using English. The content of M.E.L.E.'s and E.L.E.'s correspond 
to the native-language subject matter and also correspond to a basic, 

. intermediate, or advanced level of English proficiency. Therefore, a 
basic English student learns fundamental vocabulary while an advanced ° 


English student reads a passage for comprehension and speed. 


CURRICULUM DEVELOPMENT 
Curriculum development within the bilingual A.S.H.S. program has 
two purposes: 


1. to generate new instructional materials for students and 
teachers, and; 
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2. to involve as many staff as possible in the development 
effort, in the belief that curriculum development activities 
benefit writers and users. 

- Since curriculum development serves as a form of teacher training, 
efforts are made to involve as many staff as possible by establishing 
curriculum committees to determine curriculum needs. New materials are 
field tested by all staff before adopted for program use. In addition tu 
curriculum developers, program staff members are paid on an hourly basis, 
based upon their expertise and knowledge of student and program needs. 

The curriculum teams set forth broad objectives guided by the 

Parameters of the H.S.E. examination. In the past, the majority of develop- 
ment efforts have focused on Spanish-language materials. This trend is 
shifting as new materials are developed in the other target languages. 
Since members of all language groups are represented on curriculum sub- 
committees, instructional expertise is shared across language groups. 
Over the past ten years, varied and numerous curriculum materials have 
“been developed. This process resulted in the development of check-off 
sheets, folletos (containing content-area material and classroom reading 
activities), and cuadernos (classwork exercise workbooks of coordinated 
activities), in addition to academic materials for all four instructional 
levels. Each cuaderno contains an activity list which guides teacher ° 
and student through a sequence of an information lesson, questions, a 

. reading lesson, additional teacher-made material, and English Language 

Experiences. The E.L.E.'s included within the lessons themselves, 

provide additional English language follow-up by the teacher in all 


lessons. 
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Future efforts will focus on identifying curriculum themes and 
incorporating existing materials into instructional theme packages. 
Staff report several specific curriculum concerns and needs. It is 
necessary to increase controlled reading selections, while limiting 
additional content areas, aS well as produce an E.S.L. check-off sheet 
which is consonant with content-area check-off Sheets and lessons. 

Curriculum development efforts in E.S.L. have focused on the 
preparation of E.L.E. and M.E.L.E. materials which include sample lessons 
and materials. However, staff involved in the curriculum development 
process have observed that integration of English continues to be an 
area of concern and is identified as a priority for the following year. 
E.L.E. and M.E.L.E. materials will be developed which emphasize the 
content-area approach to English-language learning. As a result of 
continuing and projected curriculum activities, the following products 
were developed and/or revised during 1981-1982. 

--N.L.4. Classroom Booklet and Teacher Guide Supplement: a 
set of excerpted lessons following, topic by topic, the "Primera Parte" 
and "Segunda Parte" check-off sheets. 

--General Education Language Arts Workbook: An elaboration 
of the unit on sentence writing based on the General Education check-off, 
this workbook provides an introduction for grammar topics that follow; 
activities stress writing practice and creativity. 

--General Education Promotion Test: This test is a helpful 
tool for maintaining standards and uniformity among the centers which 


prepare basic level students (A.B.E. I & II). Like the General Education 
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check-off sheet emphasis on reading and math, it includes questions in 
social studies, science, and language arts. This evaluative tool for 
judging general education students comprises two instruments, an official 
promotion test administered by counselors and E.V.A.'s and a series of 
criterion referenced "pre-tests" administered by teachers to judge 
readiness for the official H.S.E. test. The instrument will be field 
tested during 1982-1983. 

--Pre-Grammar Booklet: A compilation of suggested drills 
for topics on the preparation check-off sheet, each topic iS covered by 
a range of drills from easy to difficult. 

--Vocabulary Development Exercises: Writing exercises for 
developing vocabulary cover the topics numbered "1" on the general educa- 
tion and preparation check-off sheet under lectura (vocabulario a bc d e) 
to eventually include a lesson for each of the letters on the check-off 
Sheet. Cumulatively there will be in excess of 100 words for drill at 
each level to improve vocabulary scores on standard reading tests (CAT, 
Interamerican, MAT). 

--Social Studies and Science: Revisions of the General 
Education science folletos and cuaderno and the H.S.E. preparation social 
studies folletos and cuaderno, include exercises, supplementing lessons, 
editing language. 

--New General. Education Check-off: English-French/Haitian: 
A new syllabus of topics and materials geared to the increasing enrollment 
of basic level French/Haitian-speaking students, with a general education 


check-off sheet. 
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Project-developed and commercially-available materials are housed 
at the Bilingual Resource Center, which includes a student library, in 
addition to staff resource materials. Sample program-developed materials 


are presented in Appendix I. 


STAFF DEVELOPMENT 


Staff development objectives are accomplished through internal 
and external training. Internal training includes supervision and ob- 
servation (i.e., formal and informal monitoring visits), conferences, 
workshops, and curriculum development. External training includes uni- 
versity courses, conferences, and workshops. In addition to staff par- 
ticipation in curriculum development, program planning sessions, meetings, 
and workshops were conducted on a regular basis during the year. Title 
VII funds provided teacher trainers, as well as stipends for participants, 
workshop presentations, and curricula development 

Funding from Title VII enabled 13 staff members (teachers and 
Paraprofessionals) to pursue college university courses, as described in 
Table 6. Eight teachers and five paraprofessionals completed coursework 


toward degrees at the undergraduate (3), graduate (6), and doctoral levels 


(3). 


. On-site teacher training was provided in an individualized 
format to meet the varied needs of staff members (i.e., experienced versus 
new teachers, etc.). During site visits, a needs assessment identified 
immediate and long range staff training goals. Program-wide conferences 
and workshops, which benefit new and continuing staff, served as an arena 


for curriculum and material presentations. A schedule of 1981-1982 


wd 


TABLE 6 


University Training: 1981-1982 


LS Ty a 


COLLEGE ATTENDED 


Bank Street 
York College 


Queens College 


i] " 


Teacher's Colleve 
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TITLES OF COURSE(S) 


Working with Adults: The TA 
Approach 


Instructional Technology 


Practice and Seminar, Family 
Counseling 


Psychology of Family Dynamtcs, 
Seminar in Family Counseling 


Research and Independent Study 
(requirement for doctoral thesis 
on adult education) 


Research and independent study 
in higher and adult educacton 


Dissertation seminar in higher 
and adult education 


Ethnography of the classroom 
Program Develnpment in Adult and 
Continuing Eaucation 


Action research in organization 
behavior and institut{onal 

analysis 

Cross-cultural studies and learning 


Law and educational institutions: 
social policy; student personnel 


COLLEGE ATTENDED 
City College 


Baruch College 


Fordham University 


Tona Col¥ege 
Long Island Univ. 


St. John's Univ. 


Lehman College 
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TITLES OF COURSE(S) 


Workshop in Leadership and Super- 
vision of Special Education: 
Law, Due Process, ... 

Workshop in School Services: 

Program Implementation in the 

Least Restrictive Env. 


Theories and Practical of Bilingual 
Education 


The Application of Logical-Mathema- 
tical Principals to the Bilingual 
Mathematics Curri lum 


Introduction to Urban Teaching 
Advinced statistics in Admini- 
ministration, Policy, and Urban Edu, 


Research Seminar in Secondary Edu. 


Seminar in Research and Evaluation 


School Law 
Cultural Pluralism and Education 


Counseling, Theory, and Technique 


Fundamentals of Oral Communication 
History of Puerto Rico 


conferences is presented in Appendix J. In September, orientation meet- 
ings were held for the counselors/advisors, and full staff conferences 
> were held for day and evening staff members. Interim meetings were 

scheduled in late fall and mid-winter and year-end meetings were held 
in June at each learning center to sum up the year's activities. Staff 
members report an interest in more frequently scheduled meetings to facilitate 
increased communication and exchange. A.S.H.S. bilingual staff members 
participated in various conferences during the year, including state-wide 
and national conferences (SABE and NABE) and local conferences organized 
by colleges and community agencies. 

The Third Annual Bilingual A.S.H.S. Conference, scheduled in 
cooperation with Lincoln Hospital in the Bronx, was cancelled this year 
due to pro’ 1 conflicts as a result of the fire at the bilingual program's 


central offices. This conference was rescheduled for the 1982-1983 year. 


PARENT/COMMUNITY INVOLVEMENT 

The Student/Parent Advisory Council, composed of parents, 
students, professionals, paraprofessionals, and community members met 
three times in 1981-1982. Principal responsibilities of the council in- 
cluded input into on-going program activities, operations and services 
and assistance in planning program-wide special activities. A priority 
task for 1981-1982 was assistance in the development and approval of 
the new Title VII grant proposal application. Minutes of Adviso;zy Council 
Meetings are presented in Appendix K. 

The Advisory Council in the bilingual A.S.H.S. program is unique 


in its student membership. Since the majority of the population is 
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considered "adult" and many students are parents themselves, the category 
of "student-parent" affords an opportunity for this group to participate 
. in council activities. 

In another effort to reach parents, the bilingual program has 
given preference to the parents of program students in the newly expanded 
Bilingual Adult Basic Education component (B.°.8.£.) funded through 
Title XIII. Many factors, however, affect parental involvement in the 
bilingual A.S.H.S. program; most notably, the fact that A.S.H.S. Students 
tend to be older and often live independently from their families. Other 
factors are distance from the centers and the frequency or schedule of 
parent meetings. Staff members observe that cultural patterns may inhibit 


parents from becoming involved in their children's education. 


SUPPORTIVE SERVICES 
A major focus of the non-instructional activities of the A.S.H.S. 
bilingual program is to prepare students for the world of work after 
high school, through college and career planning, consumer education, 
and job training placement. This is accomplished by a diverse range 
of supportive services provided by proeram counselors and E.V.A.S. 
Generally, counselor/E.V.A.sS maintain student records, confer 
regularly with teachers, and follow up on withdrawals. They may also 
organize workshops at the various sites, offer or coordinate the provision 
of college and career counseling, organize student extracurricular activities, 
and refer students to other programs, community and/or social service 
agencies. The majority of students depend upon these services from in- 


take through completion of the program. Hispanics students may have con- 
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t. t .-ith one of the guidance personnel formally or informally. Minority 
language students rely on classroom teachers to perform this role. 
Students are scheduled to meet at least five times a year with 
a co...selor or teacher. During individual guidance sessions, students 
receive educe~ onal advising, counseling or implementation of individual 
career plans, nad crisis counseling. As part of group guidance, students 
receive information on consumer education, college orientation, and career 
Planning. Graduating students meet with counselors individually or in 
groups in order to make plans for college or employment. These activities 
may be supplemented by other agencies to which students are pararned: 
-e72er ewarenessS, a Major component of supportive services, 

‘es new stuc  .s, Students close to graduation, and students who are 
terminatir uo ther reasons. During 1981-1982, central program staff 
worked with participating counselors and E.V.A.s to develop staff skills, 
disseminate information and facilitate the implementation of the program's 
career awareness activities. Since bilingual career guidance materials 


are scarce and often inappropriate and the need iS great for such informa- 


tion, project staff have focused efforts on the development of career” ~~~ 


education materials. Materials in Spanish have been assembled by the 
assistant coordinator, with input from staff members, and distributed to 
the counselors and E.V.A.s. Program staff representing the four other 
language groups adapt and translate career education materials. Career 
workshops were scheduled by the Roberto Clemente Center and on site in 
centers serving Hispanic students. The workshop topics, originally 


developed in 1978-1979, include career awareness sessions to offer bi- 
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lingual students lessons in sensitivity, self-awareness, and economic 
awareness. Sample topics follow: 

--Orientation: includes a definition of career education 
and its elements: self-awareness, economic awareness, educational aware- 
ness, values (personal and job), decision-making skills and employability 
skills; 

--Self-Awareness (parts I and II): encourages students 
to relate interests and strengths to career goals, and encourages values 
clarification. Students are encouraged to beconie aware of interests, 
personality traits and abilities, and to establish a set of goals, how- 
ever tentative; students are encouraged to understand and recognize 
forces beyond themselves (social, economic, cultural, and educational) 
which infuence career choices. | 

_ --Educational Awareness: orients students to the variety 
of training programs which are available after high school, including on- 
the-job training, the military, apprenticeship, and certificate programs; 


assess interests and abilities and the requirements of their occupational 


interests.—The-need-for—competence—in-English—its-stressed,—as-welt_as 
the concept of education as the means for achieving career goals. 
--Career Awareness: confronts occupational stereotyping and 
the question of discrimination; careers, occupations and industries in 
the New York area and their employment outlook are presented. 
--Economic Awareness: presents consumer survival skills, in- 


cluding developing a budget and consumer awareness. 


as ee 
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--Employability Skills (I and II): yresents employability 
skills through role playing, “ilms, sample applications procedures, mock 
interviewing, and job search techniques. 

--Decision-Making: encourages students to examine the 
decision-making process; students are offered a process of approaching 
and making decisions, weighing risks and consequences, advantages and 
disadvantages of choice; planning and implement ing a course of action, 
and evaluating the outcomes. 

Program counselors and E.V.A.s refer students to varied job 
training programs in the metropolitan area, based upon interests and 
availability of training programs. The following table depicts job 


training referrals by language group and training site. 
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TABLE 7 


Employment Referrals 


Language Group N % Received Job Training % Placed 
Chinese 206 0.0 0.0 
French/Creole 45 4.4 6.7 
Greek 54 0.0 0.0 
Italian 63 1.6 1.6 
Spanish 960 320 3.8 


Note: Data were Unavailable for 7 students. 


Note 
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III. FINDINGS 


Program outcomes are presented in the following section. Effec- 
tiveness of the bilingual program in A.S.H.S. has been assessed using the 
: standardized test data described on page 54 as well as other measures of 


student response to the program. 


PERFORMANCE ON THE HIGH SCHOOL EQUIVALENCY 

In 1981-82, according to program records, 345 students passed the 
H.S.E. examination as described in Table 8. G.E.D. results for the five- 
year period of this funding cycle are presented in Table 9. With a few 
exceptions, the 1981-82 results are comparable with those of the previous 


years. 


-50- 


o.. 
ERIC 


TABLE 8 
G.E.D. Results by Site, 1981-1982 


Number 

Referred Number {| Number Percent 
Center for Testing | Tested | Passing | Passing 
Roberto Clemente 51 39 16 
Castle Hill 17 17 a 14 82 
Park Ave 19 11 9 ee se 
Forsyth aL 20 16 80 
Lincoln Square 23 67 
1.S.136 53 38 21 55 


Linden Blvd. _ a eae = 


Jamaica (0ay 26 a 


Taft 47 39 82 
Brandeis 31 20 85 


Jamaica (Eve. | 96 20 


Julia Richman 


i 
JuiS. 10 7 


St. George pf 93 
Park Ave. (Fr./Haitian es — 
Forsyth (Chinese Pee oe | 83 
St. George (Italian Po -- —— 


! = 
TOTAL 551 430 345 | 80 
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TABLE 9 


G.E.D. Results by Site and Year 


Se 


é 1977 1978 1979 1980 1981 
Spanish Language Sites 1978 1979 1980 1981 1982 


Roberto Clemente 


Jamaica (Day) | 6s | 60 37 32 
25 7 


Park Ave _ 28 . 23 1 8 
Lincoln Square . a ae we 3 14 


15.136 -~ |. |. [os [a 
Linden Blvd. ae ees 


Taft 84 36 23 22 32 

. Brandeis os 62 17 
Jamaica (Eve. 46 33 45 77 65 
Maxwel ] -- -- -- -- 12 


Julia Richman 20 25 
J.H.S. 10 - |. |. fos [iv 
St. George -- 14 
grady LiC. ee res ee 2 
Castle Hill -- a ae 14 


Non-Spanish Language Site 


Park Ave. (Fr./Haitian -- -- 6 9 a 

Forsyth (Chinese ea a eee 4 19 

St. George (Italian i ee -- 3: 2 -- 

J.H.S. 10 (Greek) — -- a ee eee as 

TOTAL _ 452 ™ 315 310 500 345 
58 
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PROMOTIONS WITHIN THE A.S.H.S. PROGRAM 
Table 10 presents information on the percentage of students who 
- were promoted to the next level of instruction in the A.S.H.S. program 
by language group. During 1981-82, 211 students were promoted across all 
four levels of H.S.E. preparation. Approximately 20 percent of French- 
creole: Italian, and Spanish students were promoted during the 1981-82 
school year. The percentage of Greek and Chinese students who were pro- 
moted is much lower and probably reflects two factors: Greek students 
utilize the program to learn to speak English rather than to be promoted; 
learning how to speak English may be more difficult for Chinese students 
than for other bilingual students due to structural differences between 
Chinese and Engiish (see the discusssion of these points on pages 27 


through 32). 


TABLE 10 


Percent of Students Promoted Within the A.S.H.S. Program, by Language Group 


Total Number Percent 
Language Group Number Promoted Promoted 
Chinese 206 1 0.5 
French/Creole 45 9 20.0 
Greek 54 1 1.9 
Italian 63 13 20.6 
: Spanish __960 197 20.5 
TOTAL 1,329 211 15.9 
~53- 
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JOB PLACEMENT 


Detailed employment and/or job training placement information, 


by language group, is presented in Table 7, page 49. 


TEST ACHIEVEMENT 

The evaluation design for the Bilingua’ Program in Auxiliary 
Services involves the assessment of three major subject areas: 1) English 
language development (particularly reading and comprehension skills); 
2) native language development; and 3) basic mathematical skills. Each 
of these subject areas will be discussed separately. It should be noted 
that no post-test data were available for students attending the Clemente 


Center due to the fire. 


English Language Development 

The Stanford Achievement Tests, Primary Levels I and II (SAT I 
and II) and the Metropolitan Achievement Test (MAT) were utilized to 
assess student growth in English reading skills. The site director 
chooses which particular test of English reading achievement is best 
suited for the students attending a particular site. All tests are 
administered twice during the school year, once during the early fall 
semester and again near the end of the Spring semester. 

Tables 11 through 13 present the pre- and post-test means by 
site and language group for students who were tested on the same test 
form of English reading achievement. A correlated t-test model was 
applied to the data in order to evaluate the possibility that the observed 


score difference between testings is significantly greater than one would 


expect from sampling error. An “effect size" (E.S.) was also computed 
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which expresses the difference between test scores divided by the pooled 
within standard deviation. This computation permits one to estimate the 
: educational meaningfulness of score differences independent of sample 
size. Generally, an E.S. greater than or equal to .40 can be used as a 
cut-off point to determine whether or not a meaningful gain has been 


observed. 


Native’ Language Development 


In order to assess the development of reading and comprehension 
skills in the students' native language two different approaches were 
utilized. Spanish students were administered the appropriate forms of 
the Interamerican Series Prueba de Lectura while Haitian-French students 
were given the Test de Lecture (S.R.A.). Since there: are no universally 
recognized measures of Italian, Chinese, and Greek reading and com- 
prehension skills, appropriate teacher-developed tests were administered. 

Table 14 presents the pre- and post-test means, correlated 
t-test values, and E.S. for students who were administered the Prueba de 
Lectura by site. Table 15 presents the pre- and post-test scores, t-values, 
and associated E.S. for all students at the Park Avenue site who were 
administered the Test de Lecture. Table 16 presents the pre- and post- 
test scores, t-values, and associated E.S. for all students who were 


administered teacher-made tests of native language reading and comprehension. 


Basic Mathematical Skills 


Regardless of native language, all students were pre- and post- 


tested on the New York City Arithmetic Computation Test. The pre- and 


post-test scores, t-values, and associated E.S. are presented in Table 17. 
-55- 
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Site 


Park Avenue 


Jamaica (Day 
Taft 


Brandeis 


danaica (Night 


dulia Richman 


JaHS. 10 

St. George 
Lincoln Square 
TOTAL 

JH.S, 10 


St. George 


TABLE 11 
SAT I Pre- and Post-Test Scores by Site and Language Group 
Mean 


Pre-Test Post-Test | Difference! Correlation 
Mean (sd Mean (sd Score Pre-Post 


Language N 

Spanish i 26.9 (10.4 ronsa) a a_lalal 
FPa PS Te ye — 
ea [faa eal as 
is fo [yen lesen) or | [sol ml 
swine [wrtn|sitonl se | ws ia: | 
Spanish si ena ee 001) 1 
eer 
spanish | 44 | 29.2 (13.6) | 37.0 (13.6 1.8 98 118.77} 001] 1.33 
nso 64.5 (11.1 el 13] 
—. 20.2) | lll “eer 1,10 

Te 

ve Aenea a 


Italian | 54 | 28,7 (9.0) | 36,2 (9,1 ia 096 {22.49} 001] 1.35 


There is considerable variation between pre-test scores within students whose native 
language is Spanish, However, across all sites and language groups, meaningful gains 
were observed, 
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Site 

Park Avenue 
Forsyth 

Taft 

Brandeis 
Maxwell] 

J.H.S. 10 
Lincoln Square 


TOTAL 


Forsyth 

Julia Richman 
JeH.S. 10 
TOTAL 


TABLE 12 


SAT II Pre- and Post-Test Scores by Site and Language Group 


Pre-Test Post- Le | Difference Correlation 
Language Mean (sd Mean Score _Pre-Post t p | E.S. 
ana | 5 4.4) | 56.0 (13.9 
er Fea ere ere 
ne fa Patna 
Spanish fe | 12.2 (11.1 
era a eer ere 
sae a 
17.1) | 50.5 (19.9 
nicaliae | 22_ | 48.7 (7.1) fas als 
Chinese |157 | 38.9 (17.0 


{| Chinese 


*.Table 12 again indicates considerable pre-test variation within both Spanish and Chinese 


students, 
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However, educationally meaningful gains were observed for all sites. 


o.. 
ERIC 


TABLE 13 


"MAT Pre» and Post-Test Scores by Site and Language Group 


Site Language | N 
Park Avenue lala 4 


5 

French 
Haitian. 
Creole 


Park 


Avenue ye 


TABLE 14 


Prueba de Lectura Pre- and Post-Test Scores by Site 


(Spanish-Speaking Students Only) 


Mean 
Pre-Test Post-Test | Difference] Correlation 
Site Language Mean (sd) | Mean (sd) | Score | Pre-Post | t 


Park Avenue Spanish a 89.7 (13.4) | 65.6 (16.0 rarer 
Forsyth je 8 us ld (9 ahh i 1.27 


damacia (Day sea jsle ah ie ail 
Brandeis 80 4.11} 001) 68 


Maxwel | ma ta ta 58.0 (19.3) | 65.7 (18,3 apart ier 1.26 
| Jamaica (Night pe 66.8 (16.3) | 74.9 (15.9) | 8.1 71.65 001} 1.24 
97) 
i Julia Richman ae, a 16.2) | 76.8 pene “ele lal 15 


JH.S, 10 Esaiic| ea 16.2 Pree 15.2 19 5.38; 001 
St. George ar 40 | 63,3 Parr 3} | 69.0 (22.0 aa lad 118 
Lincoln Square | Spanish 65. honey 13.8) | 70.1 (14.9 iA 2.10 


mi. lose lustig lene 31 halal g 


It is interesting to note that there is less between-site variability among pre-test 
scores than was observed for English reading and comprehension scores, Across all 
sites, significant and meaningful gains were observed, 


ERIC 68 | 69 


TABLE 15 
Pre- and Post-Test Scores on the Test de Lecture 
(French/Haitian Creole-Speaking Students Only) 
Mean 


Difference) Correlation 
' Score Pre- -Post 


Pre- hi Post-Test 


Language | 
renc 
Hai tian- 


«An educationally meaningful gain in native language development was observed for 
Students tested at this site, 


Park Avenue 1,29 
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TABLE 16 
Pre- and Post-Test Scores on Teacher-Made Tests of Native 


Language Development by Site and Language Group 


Mean 
Pre-Test Post-Test | Difference! Correlation 
Site Language Mean (sd Mean (sd Score Pre-Post | t 


| mane 
Forsyth as hn 44,6 (9.2) | 56.8 (9,4 pel are 1,28 


Julia Richman Chinese | 22° 8.43) 001) 1.24 


Js, af us || anu 
TOTAL a 45,8 (9.7) | 51.5 (9.7 rare, 


JotiSe 10 Greek AR 5.4) | 86.8 (541 Lite rsil seal 2 
St. George — 37,7 (18,3) | 46.2 (19.0 Pa a 10.12] 001) i.14 


Regardless of native language or site, highly meaningful gains were observed, 
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Site 

Park Avenue 
Forsyth 
Jamaica (Oay) 
Taft 

Brandeis 
Maxwell 
Jamaica 

Julia Richman 
IHS. 10 
St. George 
Lincoln Square 


TOTAL 


Site 

Forsyth 

Julia Richaan 
J.H.S. 10 
TOTAL 
J.H.S. 10 
St. George 


Park Avenue 


TABLE 17 


Pre- and Post-Test Scores on the New York City Arithmetic 


Language 


Spanish 


Spanish 


Spanish 


tad 
o 


foo} 


Language 


Greek 


rrench/ 
Haitian 


N 


72 


137 7.4 (4.6 


53 


pe 


Computation Test Site and Lanquage Group 


Pre-Test 
Mean (sd 


Post-Test 
Mean (sd) 


9.4 (6.0 20.4 (9.7) 


8.7 (6.1 
| 6.5 (4.4) | 11,9 (6.9 
7.2 (6.4 11.0 (7.1 
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- Independent of native language group, all sites demonstrated significant and meaningful 
gains in basic mathematical skills. 
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IV. CONCLUSIONS AND RECOMMENDATIONS 


In the fifth and final year ° *'' funding cycle, the bilingual 
program in A.S.H.S. continued to provide exemplary instructional and 
Support services to a limited English proficient out-of-school population, 
otherwise unserved by astine resources in New York City. The bilingual 
A.S.H.S. program, operated like "a small family," provides a supportive 
environment for students for whom the traditional high school is not an 
option. Discipline problems are virtually non-existent, in part due to 
the program's structure, but more importantly, due to the ear ‘tional 
enthusiasm and motivation of program participants and staff. A defined 
and sequential curriculum, across the four instructional levels, establishes 
a flexible framework, as well as continuity for studenc growth. Finally, 
through the individual record log, Students are enceuraged and expected 
to assume responsibility for their progress and growth. 

Analysis of qualitative and quantitative data reveals that, in 
the main, the program successfully accomplished its overarching goals. 
Through its comprehensive format, the bilingual program in A.S.H.S. enabled 
students to prepare for the H.S.E. examination, improve English language 
skills, and explore academic and vocational pt ons 

According to quantitative data and program records, the program's 
goals for student achievement 'iave been successfully accomplished. Analysis 
of achievement test data in reading (native language and English) and 


arithmetic computation reveals generally significant gains between pre-test 
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and post-test scores across all language groups and program sites. Program 
records indicate that of those program participants referred for the H.S.E. 
examination, 80 percent passed. This figure is comparable with the pass 
rate of the previous year (83 percent). Further, more than 200 students 
were promoted within the four instructional levels which comprise the 
program. 

Analysis of job training and employment referrals indicates tiat 
the program continued its successful record of placements. In 1981-1982, 
the program assisted 40 students in finding part- and/or full-time 

antl. 

Through varied staff development and training efforts, the bi- 
lingual program in A.S.H.S. continued to improve service delivery in all 
program components. Thirteen staff members pursued academic training at 
the university level and all staff participated in program-sponsored con- 
ferences and workshops throughout the year. In addition, program adminis- 
tration and resource staff continued to provide on-site assistance and 
individualized training. 

Materials and curriculum development projects continued to involve 
project staff in collaborative development activities. Among numerous 
products developed in 1981-1982, of particular note are the General 
Education Promotion Test and the French/Haitian Basic Level Syllabus. 

‘ Parent/Community involvement was instrumental in planning the 
Title VII grant application, in addition to providing ongoing input in 
all program activities. Increased services were provided to the adult 


and parent population through the adult basic education component. 
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RECOMMENT* TIONS 


cn 


The Bilingual Program in A.S.H.S. has a history of effici» it and 
effective program management and staff supervision, despite the multi- 
site, multi-language, day and evening nature of the program. Based 
upon program observations and staff interviews, several recommendations 
are suggested for continued program renewal. On-site assistance, es- 
pecially to the smaller sites, might be considered in addition to the 
monthly staff meetings, Staff members at the smaller sites report some 
isolation, suggesting that supervisory visits might be increased for the 
purpos. of observation, feeavack, moterials . ‘4, and curriculum 
support. Evening staff who do not have access to the Roberto Clemente 
Center (open during day hours only) would also benefit from increased 
on-site resources. Staff development for the following year could focus 
on small sites, clusters of sites, and training by language group in 
order to reach more specific staff needs. A summer staff training 
institute could be offered, possibly in connection with materials develop- 
ment or university training. 

Some staff members report a lack of adequate preparation time, 
especially necessary for individualized instruction at multi-levels. ‘At 
present, staff use lunch hours or class breaks for preparation purposes. 
It is recommended that program administration investigate staff needs 
and scheduling options, to see if “prep time" might be included as 


part of the daily schedule in day and evening centers. 


ahs 
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It appears that increased administrative support may be warranted 


in those sites which offer day and evening programs. Staff members report 


a need for closer coordination between day and evening personnel in these 


sites. Program administration might inv: stigate increased direct involvement 
of monolingual A.S.H.S. staff by provicing orient cvion workshezs to familiarize 
monolingual staff with the bilingual program's philosophy and instructional 
activities. 


Generally, the non-Spanish language sites lack adequate staffing 


_ at the instructional and support levels, as reported in last year's 


‘evaluation. This will continue to be a problem as the student demand 


for services presses upon the necessarily limited resources of the program. 
Recause of the increased number of students seeking services, the non- 

Sp aR qe sites lack adequate instructional and suppert ste‘f, 
especially the Chinese and Haitian components. The Chinese paraprof 5- 
jonals eligible for city and/or state certification could benefit 

the Title VII university training component, thus increasing the numbers 
of certified Chinese teaching staff. The Haitian sites may warrant 
additional staffing, especially if basic level students continue to 

enroll at the present rate. The project administration is encouraged to 
discuss the allocation of personnel with the A.S.H.S. administrator. 

An analysis of staffing patterns in all program sites is 
recommended to identify staffing needs. Additional staffing is en- 
couraged on a part-time basis as funds permit, to relieve instructional 
staff of counseling and advising responsibilities. A schedule of "rotating" 
E.V.A.s might be a solution for the centers whose size does not warrant 


a full-time E.V.A, yet need these services a portion of each week. In 
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particular, the Chinese component, housed in three sites, would benefit 
from a shared and rotating E.V.A. 

Staff members report that testing obligations result in less 
counseling hours for students. Staffing options might be explored to 
identify alternative testing procedures, while ccunseling services might 
be increased by group counseling sessions. Another Support service which 
might be considered includes initiation of formalized follow-up counseling 
services after completion of the G.E.D. exam. Most sites currently 
perform this informally, as staffing permits. 

Continuous enrollment, a unique feature of the bilingual A.S.H.S. 
Program, often creates scheduling conflicts in some centers, where staff 
report a need for more efficient intake procedures. Alternative means 
of continuous enrollment, possibly incorporating paraprofessional staff. 
might be explored in staff training workshops. 

To focus program development needs and priorities, A.S.H.S. 
staff might explore conducting a program-wide needs assessment since that 
planned for 1981-1982 was not implemented due to time constraints and 
the disruption of the program because of tte fire. In addition to 
identifying program needs, staff and especially student perceptions might 
be tapped perhaps using the Bilingual A.S.H.S. Climate Profile implemented 
in 1979. An area which may warrant assessment is staff training, in- 
cluding program workshops and university courses. Staff training options 
should be developed to refiect the competencies required of program staff. 

Staff members reported concerns about student retention during 
the sunmer vacation months. Summer instruction might be explored for a 


limited number of program sites if funds permit. Summer instruction 
67s 


19 


could have a special focus; intensive £.S.L. instruction has been identi- 
fied as an emerging need and could be explored as a Summer option. A 
combined summer jobs/instructional program, in cooperation with local 


businesses, might also be explored. 


Instructional Activities and Curriculum and Materials Development 
ee eee Oe eee ee mand Materials vevelropment 


A sequential linkage between £.S.L. instruction and native 
language instruction appears to be an overarching concern for staff 
across all sites. However, the concern is more immediate and urgent 
for Chinese, Greek, Italian, and Haitian students who take the English 
version of the H.S.E. examination. (Spanish language students must also 
demonstrate equal English language competence in the world-of-work and/or 
higher education.) There is a need for £.S.L. instructional materials 
with content levels comparable to those available in the native language. 
In this way, English language learning would also serve to reinforce 
content skills necessary for H.S.E. preparation. 

It is recommended that program staff analyze the strengths and 
weaknesses of the E.S.L. component to plan implementation of activities 
under the new Title VII grant. In addition to a sequential curriculum, 
other considerations might include the special needs by language group(s); 
increased hours and scheduling; improved coordination between monolingual 
and bilingual A.S.H.S. staff; increased staffing and improved instructional 
materials including tapes. 


Program staff may wish to continue to field test the Practice 


Predictive Exam, published by the American Council on Education and used 
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successfully by the Taft evening program during 1981-1982. 
The language policy at the Park Avenue Haitian site warrants 
attention since increasing numbers of students are reported to read 
in Creole. Efforts underway at the Office of Bilingual Education 
should be explored by program staff. 
~ Curriculum development has been a significant and productive 


activity. Several recommendations are suggested in this area. Program 


‘staff may wish to establish priorities, needs, and limits for future 


materials developmeit activities, since some basic goals in this area 
appear to be accomplished. Future materials development appears to be 
warranted, however, for the N.L.A. levels, as increasing numbers of basic 
level students enter the program. This may be achieved by a review and 
update of ali N.L.A. level materials. As the program expands at the 
Basic Education levels, materials acquisiton and/or development will be 
increasingly necessary. Program staff report a need for alternative 
methods to review individual instruction plans which could be developed 
through the currculum committees. Dissemination is recommended for all 
curriculum and materials developed over the program's funding cycles. 
Suggested channels for dissemination include the data bases (i.e. ERIC, 
BEBA) and the clearinghouses (i.e. the Clearinghouse for Bilingual 
Education etc.) as well as other regional resources such as the Bilingual 
Education Service Centers (BESCs), and the Evaluation, Dissemination, — 
and Assessment. Centers (EDACs). The substantial and exemplary materials 
developed by the bilingual A.S.H.S. programs have nation-wide relevance 


for similar student populations. 
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APPENDIX A 


Major Component Objectives 


INSTRUCTIONAL: 


A. 


Students designated as advanced students (capable of taking a 
standardized Engiish reading test) will increase their level of 
reading comprehension, ability in English at a .05 level of 
statistical significance. 7 


Ac least 60% of students enrolled in ESL will improve one rating 
category in English language skills on the English language fluency 
scale. - 


At least 60% of the students enrelled in General Education will | 
increase their level of reading ability in the dominant language 
at .05 level of statistical significance. 


Students who attend individualized arithmetic instruction will 
increase their level of arithmetic ability ac a .05 level of stat- 
istical significance. 


At least 70% of the seudents (minimum of 350) enrolled in the 
bilingual preparation program for the high school equivalency 
examination (Spanish or English language forms), and who are 
tested will pass the 4.S.E.'° examination in Spanish or English. 


At least 5% of Hispanic students who begin General Education 
instruction will progress sufficiently’ to enter B.S. Equi- 
valency, exam preparation classes and'earn an H.S.E./G.E.D. diploma. 


HON-INSTRUCTIONAL: 


a. 


ASHS education centers with bilingual-bicultural programs will 
offar to all students a variety of center and programwide. 
activities related to vecational-career awareness including 
vocational counseling, training program placement, a career 


-@xploration day etc. 


Ac least 50 bilingual program students will be placed in 
training. programs and/or provided employment. 


At least 80% of those referred for training or employment 


_will be placed. 


At least 30% of students who earn an H.S.E. diploma graduate 
will be accepted to college. oo ; 


: A: suffiedent number of commercially available vocational- 


career materials will be identified and included in the 
program’s resource library (training center) to provide 
cefarences for each of the Curriculum Guides’ concepts for 
vyocational-career skills development and will include at 
least five resources for each of the program's level of 
instruction. 
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CURRICULUM: 


Ae 


To develop a supplement to the program's Curriculum Guide in 
order to expand irs scope and content to include provisions 
for literacy instruction (Native Language Arts) and sub- 
Sequent stages of General Education instruction (fourth 
tnrough seventh grade). : 


To duclude in the Bilingual Program’s Curriculum Guides 

a sequential and topical outline of covering at least 5 
concepts related to vocational-career skills of learnings 
in math, reading, and language. These concepts will be 
considerate of methodology and materials appropriate to 
Students at all educational levels, and for all language 
groups 


TS prepare a written instruction for adanting. methodology, 
materials and lesson plans in ways that will allow a 
greater emphasis on social studies, science, and language 
concepts in the ASHS Curriculum Guide to raflect the rev 
isions of the G.Z.D. (H.S.E.) examination (all language 
groups) . 


To develop a minimum of 5 lessons and/or activities for 
an aural-oral approach suited to the neads of illiterate 
Hispanic students in Native Language Arts. 


To develop a minim of 5 lessons and/or activities for 
individualized. instrustion.in reading and writing skills 
development for Hispanic, Spanish, Ital -n, Greek, Ltralian, 
and Haitian French-speaking students. 


STAFF DEVELOPMENT: 


A. 


B. 


At least 1Obitingual program staff rempers will take advantage 
of at least one "external" progessional improvement opport-sx vy 
provided or arranged for by the program; in-service course, 
institute, major conference, wiversity coursa etc. 


All staff will have an opportunity to participate in a 

planned “internai" program of training and development’ . 
activities directed at improving and/or expanding instructional, 
supplementary, and/or counseling services (educational, personal 
and vocational). 


PARENT/COMMUNITY INVOLVEMENT: 


A. 


At least 102 of individuals receiving bilingual program 
instructional and educational/vocational counseling services 
will be adults with preference given to parents of target 
population students. 


A special Community Vocational-Career Advisory Committee 
will be established with emphasis placed on agsisting the 
program in meeting its goals and cbjectives regarding 
vocational-career awareness_and opportunities. This 
committee may function both independently and in conjuction 


with the Sendent/Parent Advisory Council. 
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APPENDIX B 


BULLETIN 


TO ALL THOSE WHO HELPED SO MUCH... 


It sometimes takes an emergency 
to remind one Of how giving people can 
be. When the ursonist struck at 
431 Jackson Avenue on March 16, the 
ASHS family rallied around like champs. 
Dr. Weissman and Mr. Washington provided 
rooms for us and the Clemente Center 
staff at 198 Forsyth Street until they 
HSS could find us a temporary home, Several 
administrators generously offered their 


PALINC-UAL. Proce! centers. Jeff Tenzer‘and his staff 


huxilsAals SERVICES FOR WGH ScHods helped Mr. Washington arrange for movers 
while the Clemente Center people worked 


. : long and hard picking through the smokey 
dow RMIREZ. , CooRDINATOR, rubble for salvageable books and files 

that could be packed away and stored. 
We finally accepted the kind invitation 
of the Park Avenue Center to occupy 
the old counseling offices on the 

ground floor of their building, thus allowing us to remain close to what we now see 

as our South Bronx home. . 


During the three months between March and June we managed quite well ~despite 
being fragmented into bits and pieces around the city. Our office supplies were 
piled in the corner of a wood-working shop in I.S. 155 on Jackson Avenue (thanks 
to Principal Phillip Berman and his staff). Our files and resource library were 
packed in nearly 50 cartons and stored in the basement of Forsyth Street, Our only 
telephones were the Park Avenue Center ones, a story up from the temporary offices 
we occupied on the first floor at Park Avenue. 


I wish that space permitted the listing of the scores of persons who extended 
hands of kindness during our displacement, kina:ess way beyond the requirements 
of duty. To them all, let me say on behalf of Alma- Josie and the staff a generous 
thank you for uncomplainingly allowing your work lives to be disrupted in order to 
help us in a time of trouble. (This includes all of you who were patient when not 
getting through easily to the office.) A few individuals should, however, be singled 
out for special mention. They gave action and inspiration when needed most: 


o Sy and Julian for making those t_yent Calls. 
P © Mike Vega for making the first offer. 

© Carmen Rodriguez, Superintendent of District 7, for 
Pleading the ASHS cause, 

© Richard Organisciak for cutting the red tape, 

© Jeff Tenzer, David and Alex, for getting what we 
needed even fasver than usual. 

© Irv Geddis, Tom Lee, Joanne, Michele and Vicki, and 
the teachers and paras of Park Avenue for running their legs off, 

© the teachers and paras of the Clemente Center for again treating 
us like family. 

© And especially to Jerry Mahrer and Artie Aponte. Jerry Mahzer 
singlehandedly paved the way to our new home. 
Artie's enormous toil in overseeing the physical moves 
could have been only a labor of love. 


Muchas gracias, 
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RESOURCE AND TRAINING CENTER_IN NEW HOME 


P.S. 49 at 139th Street and Willis Avenue Welcomes B.P. 


2 The ASHS Bilingual Program Resource and Training Center (BPRTC) has at 
last found a new home in the South Bronx. Thanks to the diligent efforts of 
Jerry Mahrer, center administrator of the Roberto Clemente Center, we have 
been welcomed by Community School Board 7 into a shared facility on 139th 
at Willis Avenue. The modern building there will house P.S. 49 on the first 
two floors and, on the third floor, the offices of the Bilingual Program, 
(Room 321), the resource library, duplication rooms, conference space 
and plenty of storage for bilingual materials. Our old friends of the Clemente 
Center will again be nearby as they will share the third floor with us. 


The telephone number for the BPRTC will be the same as at Jackson Avenue: 
292-7427. The office hours will continue to be 8:50 ~ 5:00 pm. If you plan Co 
come by after 3:20, however, please call ahead for instructions on entering 
the building. The separate Auxiliary Services entrance should be clearly marked 
as the righthand doorway on the 139th Street side. 


You have a standing invitation to come by to see our new quarters and to 
make it your home too. We should have the shelves re-stocked and be ready for 
a first conference sometime into October. , 
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~-8-to-the paraprofessional thoroughly famtttar viet the curries 


APPENDIX C 


AUXILIARY SERVICES FOR HIGH SCHOOLS 
BILINGUAL PROGRAM 


TEACHER: CHECK-LIST OF IMPLEMENTATION 


Check (J) yes or no for each item below: 


1. Does each student have a work folder? 


2. Is a curriculum check-off sheet (Gen. Ed. or Pre~ or HSE) and log 
included in the folder? 


3. Are entries made (check marks, dates, comments) on check-off/log 
indicating completion/progress for each topi¢cof. each subject 
area (grammar, reading/lit, S.S., Sci., Math)? 


4. Are books, program-provided and,or teacher-made materials for 
EACH subject area topic/lesson (on check-off) readily available 
for and used by staff and students? _ 

5. For General Education and Pre-HSE levels, is the majority of 
instruction individualized? 


6. For HSE exam preparation level. class. or pita are you aware of 
which students are to complete 1 phase, 2 phaa23, or 3 phases 
and the Baciteres exam dates for each? 


7. 1s the Guerali class management (sub-grouging; matexials etc.) 


ef fictent~and well-organized? ~--- ae 


use of check-offs, materials etc.? 
9. Are complete and accurate attendance records kept in class? 


10. Are student absences regularly and salam aca to 
the counselor/advisor? 


li. Is individual student progress, problems, recommendations for 
"promotions" etc. reported to counselor/advisor? 


AUXILIARY SERVICES FOR HIGH SCHOOLS 
BILINGUAL PROGRAM 


COUNSELOR: CHECK-LIST OF IMPLEMENTATION 


Check (VY) yes or no for each item below: 


1. Does each student have a counseling folder which includes required 
intake forms, comments or notes on counseling needs and all data 
or information to be transcribed on evaluation data forms? 


2. Are all test scores etc. entered on a Student Cumulative Record 
Card or recorded in a way and place where they are accessible 
and :asily retrievable for examination and entry on data forms? 


3. Are accurate and complete counseling check-off caseload rosters 
maintained? 


4. Do you maintain transmittal forms to enter names of students 


referred/placed in job training programs and the exact type 
of training or job? (also for HSE exam referrals). 


eee greene 


5. Do you keep complete and updated information on the college 
summary sheet? 


6. Is there regular and period'*tommunication (follow-up, conferences etc.) 
- ----~-—--with-your-students' -teacher€s)-regarding progress; attendance, °° — ——""— 
‘problems etc.? (review of the class check-off sheet). moe sees ae 


7. If a student withdraws from the program, is there a follow-up 
(to return to the program; the reason he/she left etc.)? 
Note: Complete data forms must be submitted for students who 
withdraw from the program. Records must, therefore, be kept. 


8. Are referrals made as needed to other programs, community or 
sOcial service agencies? 


9. Are you prepared to organize and schedule career/vocational 
workshops with your students? 


10. Is college counseling being provided to your students? 


* ll. Are you thoroughly familiar with the curriculum and instruction 
received by your students? 


12. Are your students participating on a Student Council? 


13. Are you prepared to help plan extra-curricular and special 
activities (cultural, graduation etc.) for students? 


NOTE: WHEN YOU RECEIVE EVALUATION DATA FORMS AND INSTRUCTIONS, YOU WILL BE ABLE 
TO BETTER DETERMINE RECORD-KEEPING NEEDS FOR REQUIRED °): a 
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AUXTLUARY SERVICES FOR 8, AULINGU, PRORAI rR 
Aslis CENTER MONITORING FORH/TECINIGAL, ASSISTANCE HANA 
a  Trithe Vit/tonaent Tecree-Lau) 
NATE 
Completed by 
-_ HHRMA 
(1) AustaleTions (Items for obaerv, /dircusafon/eomment a) | GENERAL EDUCATION {  PRE=I.S, EQUIVALENCY y HS, RQUIVALENCY PREM, | ESL /ASH ONGI ESI 


1, ENROLMENT /ATTERDANCE {& echeduten, test acores, cycle) 1, 


2, TYR OF INSTRUCTION (Indiv. lecture, grouping ete.) 2, 


VHT (octivitiens dell, dlacuanton etc.) 1, 


4. CHECK-OFF SUFETS (folders, Joga) h, 
J, RESOURCES (avadtabiltty and minagenent) 5, 
6. CLASSROM HANAGENENT (Eacilitles, contvat) 6, 


}. PARAPROFRSSLONAL (dutles, effectiveness ete.) h 


9, OTHER: 4, 


10. OTHER: 10, 


ee En ee eg 


Be ee eens eben RAEI 6 #0 bm iret de iil aa SAR a aN os ON te LRN eth, eee Mh SCI pemerl tem ee mrer Ramee ip! | Mine ene A ima ahem puteorombbue scam tn! 


STRENGTHS: 


WEAKNESSES: 


Om 6 ane 


RECCADIERDATIONS: 
~ bCienBTS 


et ene ee om AA a 


8. SYAFE/STUNENT RELATLONSIIP 8, 
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(IZ) GOUNSZLING/ADVESING: (refer to responsibilirias) 


L. ACTIVITIES 2. aCtIvirttes Nor 1, COMMENTS: 
PERFORMED PERFORMZD ; 


Check if 
3. Records/Forns completa COMMENTS : 
(7) 


a. Student counseling folder 
b. Check-off folder prep. 

c. Cum. cards (tease results) 
ad. Intaka foras + rick-off 
e. Counseling cick-off /Log 


*¢, HSE. referrals 

*,, Job, service atc. rats. 
*h, Withdrawels 

#1, Promotions 

j. College ref. 

k. voc./Carace profile 


(seram@aittal forms) 


fe 
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APPENDIX D 


AUXILIARY SERVICES FOR HIGH SCHOOLS 
BILINGUAL PRUGRAM 


PERFI", VOCACIONAL 


NOMBRE : CONSEJERO(A) FECHA 
DIRECCION FECHA DE NACINIENTO 

ESTADO CIVIL ______ DEPENDIENTES VETERANO____ (ST) (NO) 
aNos DE EDUCACION ANOS EN ESTE PAIS CIUDADANIA 


TIPO DE VISA NUMERO DE SEGURO SOCTAL 


HORARIO ESCOLAR: 


‘ 
MAESTRO(A) DE INSTRUCCION HORAS DIAS 


ne —_—__—__—__ — 


/ 
MAESTRO(A) DE INGLES HORAS DIAS 


HABILIDADES: 
f 
CURSOS ACADEMICOS QUE LE GUSTAN___ 


a 


CURSOS ACADEMICOS QUE ENCUENTRA FACIL (HABILIDAD NATURAL) 


4 
‘CUALES SON SUS PLANES DESPUES DE TERMINAR EN ESTE PROGRAMA? 
(Marque el espacio que le corresponde) 


TRABAJAR / 
UNIVERS IDAD AREA DE CONCENTRACION 


BUSCAR UN PROGRAMA DE ENTRENAMIENTO 
(a) En que area? ; 


7 
(b)4 Porque le interesa esta area de entrenamiento? 


(ce); Gonoce alguien que trabaja en esta area? 
“ si no 


INDECISO(A). NO TENGO PLANES DEFINITIVOS 


QUIERO AYUDA EN PLANIFICAR MIS PLANES FUTUROS 


OTROS PLANES: 


MIENTRAS ESTUDIE E “'ESTRO PROGRAMA, LE INTERESARIA APRENDER ALGUNO DE LOS SIGU". 


Meca. afia 

Computac ‘a 

Cajer wu) de bando 

Electricidad ; 

Otra area: eae oa a 
Entrenamiento que ha tenido anteriormente: 


| 


a 


EMPLEO QUE HA TENIDO ¥/O TIENE ACTUALMENTE: 


empleo: 


su responsibilidad: ee ees. | a 
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Country of Origin by Site for All Spanish Program Students 


ON Puerto Rico Dominican Republic South America Central America Other 
43 67.4% 16.3% 4.7% 11.6% 0.0% 
38 34.2% 26.3% 03.7% 5.3% 10.5% 
12 30.6% 22.2% 30.6% 13.9% 2.8% 
95 1, 8% 3.6% 56.4% 27.3% 10.9% 
| 36 36.8%, 31.6% 13.2% 16.2% 2.2% 
135 8.1% 37.8% 23.7% 25.2% 54 2h 
73 27.4% 8.2% 35.6% 28.8% 0% 
138 1.2% 10.1% 37.0% 4A, 9% 0.7% 
1 16.9% 12.7% 50.7% 5.64 14,14 
Ro: 9.6% 8.2% 61.6% 17.8% 2.8% 
62 32.3% 9.7% 38.7% 14.5% 4.8%, 
62 8.1% 69.4% 14.5% 4.8% 3.2% 


ifable for 2 students 
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Enc BEST COPY AVAILABLE 
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Years of Prior Education cf Program Participants by Language Group 


Language 
Chinese 
French/Creole 
Greek 
Italian 


Spanish 


l= 


206 
45 
54 
63 

960 


Range(yrs) xX 


5-14 
7-12 
6-12 
4-15 
1-18 


Note: Data were unavailable for 7 students. 


81; 


10.3 


I4 


sd 


0.82 


1.4 
207 
2.7 
fee 


Median 


9.0 
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Students Employment Status.by Site 


Day Sites 


Robert Clemente Center 
Park Avenue Center 
Forsyth High School 
Jamaica Learning Center 
Maxwell Vocational H.S. 
J.H.S. 10 Learning Center 
Lincoln Square 


Evening Sites 


Taft H.S. 

Brandeis Learning Center 
Jamaica Learning Center 
Julia Richman Center 

St. George School 


Note: Data were missing for 15 students. 
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% Employed (Part or Full Time) 
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14 
60 
i 
3 
2 
2 
5 


APPENDIX F a 
Auxiliary Services for High Schools 
Bilingual Program . 


NATIVE LANGUFGE ARTS (A.B.F. 1) , 


PRIMERA PARTE 


— —-- = ate ae eee mt 
RESOURCES | IE a Ets 4 


ie CONOCINTENTOS GENERALES 
alphad. charta, (lashenrds, | 1. £1 abecedarto: j Zoaar names of Lecters 
deilts, bLUE-L~ blacks, t2tzer | a. Tetras sencitias y dobles in Fag.s disherencea .ix 


bingo, xcarrancing Letters in | b. vocales y consonantes alphrbet 
«| proper oarer, mtteh pictures G. mayusculas y nindsculas 
[to dounds, use og Lecterns d. ¢) erden alfabdtico S 


handwlting charts, taccing 
wcnads cad nemes, familias suse 
bens (txts. ecketaes, 00. act. 
besherads, Aur praitire 
anes) fur dexterity 
press eumolus faa students 
te ofting “alirk, puratier cian 
tariond, wiiiten crore au,» 
ul arses, eR. pudage 


2. La calignst fe: prsetice mating nants, 
a. tame oe y forva WLA 297 adresses, and othe 
b. letras curstvas 7 words in Engliah 


c. letras de molde 
d. escribir los nimeros 


2. Usa de Tas maylsculss: 

a. novSres de parsonas Fors 710 
S. nonbras de lveares rors Te 
c. cunfenzo de oraciones__ NIA 56-57 


eee 
heaaning dad deren.) 
bet. Spancai cad 7 
Ligh: a6-.9n preter 
exercdaes wt, Eng. cil 


dea ive audits face exanpl pPractine foaring peur { 


24, ¥ &. grraular Viral: ‘ 
charging wads Zo plied, eoad, a. ef uid as Ta s P 16-29 PUSS 98-9 aal cf simpfe tag, 
. ki verbs, adjestinis b. concordaneta éntre suj. ¥ vervo MEL S$-9 | worda; ER Buk da 


c. titre sistantivo y adjetivo MFG 44-¢ plurat in newip, wet, 


EXFRESION ESCRITA 


i tn eee on 


WALL rumed O64 Mouse 
bers in Tugedsh : 


Walting 10 sentircza 
dn Eng. giving base, 
information stout 


an wre> 
self 


-graded word Lists, dictations, | 1. ba crtogratfa: 
nalileg mission Letters, study | a. ert de palabras casunes Hie] 77-9 Pe? 94-5 
cramety mlpetict words, ganeal b. escribir nombres de ndweros MLA 17 


derive rules from exanp., enitel 2. La oractén: . ; 2 ; 
benteates arisdrs fr2n disaus.,} 3. oxpresar pensamiento cempleto NLA #45 MPS 100-2 
senferces dn descripilons, 40a 5. nonms pare escribir e422 
dizkevs, Latiwless, biogr-p'ty,| c. formas negative, afirsativa, 

uucrsnbling words, use models interrogativa ; MPG 90-4 


3-12 puntuact fa: 
a. aT punto at final de oracion PONS 77 
d. usa de stonos interrogativos 


dukes mites dct 2xame., prec- 
thee dn gentiaces, Und eet, 


| punetistz it dietitions 


. | nes, with phonic charts, loth 1. best-esas fonéticas: 


puncluating short achece 
Zicn in, fngd ah | 


ne et eS ete 


OSSTREZAS DE LECTURA 


eee ne are © 


students Ceucn tc cinta 
adst og words rebrted | 


a. reconucer Vas distintas letras POM? 3-5 

§ (atat. asde by stud, to be read! b. reconocer palabras __ sasie [T: 
tetera onet 2i7., unserant[s c. leer oractones simples cabto ce Lectuaa A, 5 
£reerens, déals3s, word bénga j 4. leer oralmente cen futder_ ns A 
. Q. interpretar signos de pumtuacten = 7 
_ ES SS 


experdencs crcrta®, indi. adg.| 2. Covarensién: 
drow workbooks, oxzl questioning a Sé4juir instrucctones MSS Plewure bevel 
ad on sty ita, writzen 
stloy, {4d ecsningd usd 
Context vines, ALL ing atoe | d. 
ried, (OL out omntic, 20a, © presentadas en ta lectura / 95-105 
detest. Aone, descr. phates e@. recordar detalles {importantes nas In. KS OT RATT a evel 
3. Yotaoulario de lectura en Estudios Sociates 
setalas da trinsita, cartelcs, mapas, 


Ctiquetas, planilias, fornularios, 
Glagramas — NiA 88, Read Like Reading Shiv 


cards, group éz3erdexez charts’) 2. 
<c chen, work, tod 


jemily bi se 


Students Caen os dead 
cad antecas Umit = * 
weds and quaecdane ont 


0b applleadion jaan 


eluderts pacetion Sead. 
aubuey wos road ates 


dertst use. from discussions, 
pacter itfcs. Life aituction', 
Moret, a-ulsuata, sapeak. 
eliciting cory, rroducts 
derlve wir. fAom diseutstlons, 

i Ani, a-v's, collect 
Aci. ~Peczted articles, clip 
meacirt mapa, codlect home xen. 


students Leau ty cate 
somperciure, wtather, 

vammee Us Locke dcavact 
agenedes 


students Letran £§ cuy- 


: nates cack <n Secence - 
lezes a Wangntales untones, minortas and Social Seudics ve 


en los Estados Unidos, métodos clent{= 
ficos, s!qnificads de ‘\frmino vida Mun, § Comun. 


4, Yocrbularis de leetura en Ciencias: 

Simbot0s, stgnos, sarvicios de salud, 

madicinas, a clima, commicacién, trans- 
PortaciOn, tecnologia Natuzcera y Sociedad } _ 


Emphasize Listening | Emprraive Listening. 


Emphesize Speaking activities) 


exnendenss cctivé- 
activ. lies’ 


Lied 


3 presidn : 
PZ]. Connctnientos - Eserits “f° (Destrazas de a aac ar vorpal 
et Generates Enphasize rorional Lactura Emphasize owall- 
eo 

= 


group activeury 


activities ) 


Gxpreston . (Destrezas ce (Consvtaientes (O2strezas te js (Uestrezas de 
Eserity Lecturs ; Carersles Lectura t cecture 
Enphasize srall- i wing | eres se goade- Emchcadze problems} cnphusize Llatendag 
ane | 1 . 

i 


gAoup activities) { gtr ie acteuetets ) poeuine mitkedties) aetiyhid thy 
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a 


auAulacy secvices for High Schools 


Bilingual Progran ; 
oh E NATIVE LANGUAGE ARTS {A.B.E. T) 


1._E1 orden al fabético: : 

a. ordenar una Tista de palabras MLA 49-51 

b. reconccer sus usos: gufas, directories, 
dfecionarios Puss 4 


13 
Eng. written exerciaess 


6. meses, idiouas, dfas (nin, Pots fast | Learn names ag days, 
wonthy 
EP 


@. diferencias entre inglés y 
espaol 


in-{ 4. EB) af @) Dfato: 
‘ja nocer vocales fuartas y 
aaties ” 
b. reconecer diatongos « hlatas yA FT ein ws 


S. los niumeros: 


a. cifras hasta e] ail ; 
BS nee Pog ertnatey eimai og Mgt 
€. leer sfabolos ari ; COS’ 


(e-ne$ 


1. La ortograffa: 


anithyy bale{ note 1 
Rapresertative or 


conclusiva NtA_ 40 
6. orden légico de oraclonas 7S 
3. La puntvecion: 
a, el Rey de adiracién 


b. 18 coma en seria 


contestar praguntas sobre lecture 
aules derivar significados de palabras 
contant 3 orale nuveya: 
Of stories, “dinton, play; 
: students atad short az 
erra y Sus recursos natura Leation in Eng. of rc- 
(alinento, vertido, etc.) punde § Comunidid | Lated toples 


b. Nuestro ambiente natural 


pryeey ed La 
seuipden Liles banks, 


a (Constanta ergerita peri Orieriti : oui had 
a Genarates Empraaaize personal : ‘ z £eRE. Emphasdze smali- 
e ‘ " ate Exphasize Listening | aphasize LU ng 4 

$ ey sepectence activé iuitlea ) activilits) group actluitiod 


31 exoresict Carociatane Cestrezas de (Destrezas de 

2 sion (Caro 2h DS ( { 

= a Escrita Laer en fener sles : bertera ! Lecture 

? oe ote Wega sa: wee “yg AR. Lem ' Savhasert far ite. 


, 
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BIBLIOGRAPHY 


NLA Native Language Arts, Ticle I Manual 
PO#1,2 «= Practicas de orto raffa, Cubero 
MPF MY Primera Fonética, Bishop 


MPG ° MY Primera Gramaética, Huerta 

MSS Multiple Skills Serfes, Barnell Loft 
Basic Words Sets, Barnell Lott 
Libro de Lectura (A,B » DACBE 
Real Life Readina ah Scholastic 
aturaleza y Sociedad | 
ET Mundo y mi Comunidad, Martinez 


SOCTAL STUDIES: / SCIENCE COGNATES 
ee LSE ENE CUSNATES 


agency , agencia accident accidente 

( capital Airport aeropuerto 
consumer consumidor automatic automético 
continent continents autumobile automdv11 
diagnan diagrama elinate clima 
directions — direcciznies communication  comunicacién 
distance distancia computer computadora 
east’ ' este Correspondance correspondencia 
employment empleo dentist dentista 
form formulario doctor doctor 
ansinuctions instrucciones drug droga 
dsland isla a ee 
ma; mapa gQiene giene 
nountetn montana medicine medicina 
north ° norte - operation operacién 
ocean : océano Passport pasaporte 
office oficjna bign s{gno 
leninsula penfnsula bymbok sfmbolo 
police: policfa technology tecnologfa 
product Producto telegram telegrama 
Service servicio telephone teléfono - 
south © sur, Lemperature temperatura 
Praggia tréfico thermometer —_ termémetro 

tf -  trdnsito Lain tren 

west * oeste Lranapontation transportacién 


9§ 
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be ubaaden. Uther 


MTR ee 
gaeling Follow-ups 
cates 


Coungelor 
SATs Starting Date _ 


a 


ee 


e e 
Gorninio de ta a 
lengua materne. lp. 
Leer (Escuchar y Hablar) {s un: 
. = (+ 
I. Tntreduccidn gereral 7 exslicacifn | 
de términos { 
__tdea central __tftulo i: 
—_detalles ___vocacuiarioa " 
II. Practica: ° 


aplicacion practica du las tec 
de lectura a los conceptos de 
Ciencias Sociales 


atedeft 


nicas 
ers 


yocabulario: desarrollo 


aplicaridn prdctica de las técricas 
de lectura a los conceptos de las 
Ciencias Naturales 


ABCDS 2. mapas (info. 10-12 America BCD 22. los misculos (Cien(3) 13-5) 
95, Coamos (1) 
EF G 33. circnlacioh (Cien(3)28-9) 
PDDDG 3. pafsea_ ( . 
DDDDD: ER ky. respiracton (Cien ()87-88) 
HGGDI &. ciudades_ ( : 5 
. 5. estadog ( ) u SS. siatema endocrino (Cona (6) 233) 
DDK 6. continent (Nueva Geografia 180-1) 
7. oceane (Nueva Geografia 181 &5) AAA 66. sistema nervioso (Cien (4) 61-3) 
. LBM 8. mares (Apto 8, Guia M 48) A 
M A'B 9. aa Naps S.C. 11;G4 58) BG A 77.digestién (cien(k) 75-7) 
Cc 10. ordentacida (UG 11-2h) aD 
3B 11, longitud/latitua (VPA aaa) T7>. M.E.L.E. (E.L.E. I, 12 


11>, MELE (BLE I, IT) 


12. MELE Adiofonal 
Evaluacidn 


Esoribiendo (facuchar, Hablar 
pape 5 (optiocal) 


PH 
a 


oa bel 


diagnoStico: 77-19 libro 1, 
152120 ejersicic. de'librot, 


y Leer): 


Practica 
Prattica, B 


diasnostico: 77-79 lzbro 2,Priéctica 
15-220 ejercicios del libro 2, 


2, Prictica 


It) 
BE 68. sistema excratorio (Cien 6)39-40) 


FI 99. reproduccidn (Cuerpo hh-46) 

FE sot0."salua" (Cien (3)16-18) 
BBHD 1111. dieta (Cien £3)19) 
HIEB 1242. enfermedades (Nosotros(6) 252-6) 


J KL 1313. drogas (p6) 


II. QRACIONES- (Ueando palabran para construiz 


he aend es una oracion? 


inst Ivomo se clasifican las ore.ciones? 


<iComo se oscribe lu primera 
& 
Dod Qu 


una oracidn? 


BE, PraotiquersQué oraciones pusde usted 
escribir acerca de usted mismo? Re- 
gus concocientns, cuidadasomente. 


III. ues PRACTI 


CTICA- ( Composioion; 


oraoiones.) 


palaora y¥ 


6 nombres en la oracion? 
signos de puntuaci dn Pueden terminar 


literatura) 


__A- Dictadc, escribir y aprender de menoria: 


__hablando/ablando tata 
7 _eayo/ eallo e2 i 18, 
~~ vota/votar 7 ne, ‘ao 
7 _hecho/echo _ bene/dat 
~_aata/hasta __7as/mts 


sociales y ciencias natura\ 


Tso sus conocimientes da palabres y 
oraciones/para contestar lage creguntas 
de las lecturas de los pisoies de astudiod! 


ea 


luego, escriba en sus propian palabras 


la idea central de lag lectuxus d+ los 
pasajes de estudiog sociales y ciencias 


naturales que ba lefdo. 
__D. Aprends cbmo ae escrite un 


5 Lomas, 


SCHEDULE 


re) 
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tecueno bonaue zo 


wort 


1313. 0. M.B.L.5.(BLE I, IZ) 
thik. Adicional M.E.L.B. (ELE I, It) 


en es 


. iinexce enterog . 
| mF pea Matematicns 


~__Reatas llevando 
tabla da multiplicacidn 
~_eon ceros 6n el cociente 
it. Fraceiones 
___introduccién al estudio de sracciones 
“sama de fraccicnes 


a, fe y xraducir 
____ mini comen denominador 
Reeta: llevando 
~"maltiplicacioh ve givisidn 
~Tas" = Multiplicacion 
III. Decirales : 
__Sistama decimal 
7__sume y resta 
___ mm" iplicacich 
divisidn he 
spits ipatos ea? e raane comercial 
Yolicweug “valuations and Date 


(Rdg, 4th, $.3., Sei.) Also see reverse 


t 
4 
i 
1 
‘ 
! 
| 
1 
1 


‘ 


i 
{ 
1 


Oe 


Bib\fioteca de 


Estudios Sociale. Ccevisedl 3/79) abate... oa Siynetas Naturales 

A. Viajenos por Andirica A. se 3; {Ray 

B. Consulror 5 Bo Stencias 140 (Rev) 

C. La Historia de los Mapas (0.P.) C. Fi vtunco de la Cleac fat4) 

D. andr tea deal Norte (0.P.) D. 23 Y La Naturaleza (6) (N.A.) 
E. Nueva (0.°?,)  E& cor C6} 

F. a a Media (0.P.) F. @ ().?.) 

G. Una Mirada a Espana G. as “O'}> : 
H. Escados Uniaos H, Cienctas d2 ia Naturaleza 6 (Orbe) 
T. El Mundo y la Comunidad I. Gufa sueva(o.P.) 

J. La Nueva Geogratfa (axtta) J{(X)Porg:e Perdinoa 

K. Viajenos por e) Munda Le. Has Cosas guc nos pasan 

L. Geografta Universal M. S@f\. Padre, Ser Madre 

M. Ciencias Sociales 6)Anaya N. Fseiio por el maestro 

N. Preparado por el Maestro - 0. Maceriales adicionales 


o hecho comercialmente 
0. Materiales adixionales 


Lecturas 
2. con "Mapas": 22. con "wisculos” ; 
A. 19-20, La Esfera terrestre a 00, Cuidado de loa avsculos 
Bey 66-68, Yaciendo un mapa C.t 11d, ..98 mosculos 
C.y 44-48, Los Mapas que usazos Dah a “76, #umefones del cuerpo 
D.t 12-19) Tipos ce mapas 33.0 con “Cirsulactén": 
Ey 72-74, Piano y el nape &.; 226-7, Sistema circuleterio 
3. con "Pafses": F.. 57-4), Sistema cardiaco 
F.y 145 Los Pafses dal mundo G. KD) 56-7 ; Tejidos oat cuerpo 
Dy 23-25, Canada’ 44. son “respiracton"” 
Da 30-35, Estados widos E. 226. Sistema respiratorio 
DY 47-50, México H.¢ 64-66, Luz oara las Alantas 
Ga 1-7, Espana 55. con "Ststena-#ndrocrino 
D.e 72-75, Guatemala N. Matertales adiciunales 
Dw 78, Nicaragra , 
D. 83-85, Cuba 
D.9 88, Puerto Rico 66. con "Sistema aervioso": 
4. con "Cuidades": Ay 40-1, Neccaitamos ver 
Hey 36-37, Chicago : A.z 42+3, Nacesitamos oir 
Gy 82-90, Madrid , A.g 44, Necesitamos oler 
G.& 74-79, Barcelona Ay 45, Necesitamos sobarear 
D.y 21-22, Grandes ciudades 77. con "Digestion: 
I, 57, Municipios B.e 78-9, Los dientas 
5. con Estados": B.x 80, Cuidando el aparato digestivo 
O. Materiales adicionales G.(D) 99-100, Alinentactén de animales 


A.t 85, limencacion para plantas 
A.2 94-95, Plantas como alimento 
D.AGYLO4—1L06, Lon Ui el ae 


6. con "Continentes": 88. cen "Ststena excretor” 
ra Q-1l, América del norte . . 3.p 39, Aparato urinaro 
D.a 71, América central E.¢ 227-8, Aparato excretor 
Keg 60--62, Europa 99. con "Raproducién": 
7. con "Qceanga": - Fay 31-4, Estructura de la ceélula 
‘ 0. Materiales Adicionales I.p 22-3, Cémo se forma el hombre? 
8. con "Mares": . Fp 25-7, Laa leyes de la herencia 
i. 32-34, El Mar H.s 156-7, Reproducidén de animales(N.A. 
Z.y 57-58, El Mar al servicio M.p Ser Padve, Ser Madre 
del hombre rae 1010. con "Salud'’: . } 
M.y 24, Los Mares A.jy 20-1, Aqua y alimentacion 
9. con "Rfoa": Bp 70-1, Necesidad 2+ alimentos 
M.) 28, Aquas coneinencales lil. son “Dieta” 
Ae} °0, Rios de América del Aorte i $0-1, Mantendende buena salud 
B., 155, Influencta dal rio B.a °2-73, Vitanings 
10. con “Direciones: i H.y 27, importancia da vitaminas(N.A.) 
od 18-22, Tae ortentucton D.{G}249, Qud Dabemos da comer? 
Ll. con "Longitud y laticud": 1212. ‘con "Enfermedades": 
B. 64, Loa Mapas Iy 27-3, Las Enfermedades 
Additiona? Evaluation Info: H.(D) Orbe F.95, Enfermedadea-de la 
(Rdg, Mth, S.S., Sei.) see also front page humenided 


lL. 3C-1, Hombre contra las enferemedad 
E., 242-33. La Ciencia y la enfernedad 
Beg 36-5. La aiel 

Ee, 264-05, 12 Lucha contza enierneded 
“cteenos de la piel 


o.. 
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HREC S. Revolucién e Independencia 
5.4. M.Z.L.E. or -E.L.E. I, If 

DA 6. Forman de Gobiero ( 30-32,Ciencias Socialas& 
6.A. mele or els I, II 

HH U3 HEB 7. Relaciones Inteznacionalss (Teh=md mimeo; ) 

a 7.4, MELE or ELE I, II 

TCEGGGSE 8. a Eoondmicos (Tch-md mimao) 

GS * 6A. MELE or ELE I, II 

EBFGGGG 5, Proolemas Contemporaneos (Tch-md mimeo) 


iengua materna Name Counselor 


> 
4’ Gremmatica y Composicién I. Nomeros enteros ‘IV. Porcientos 

@ ___ sua Introduccién 

earl. Ace tuacién : : "___evando __conversiconts 

"A, sflabas (Revised 3/79} ___tabla de mutiplicacidh _ explicacidn de 
¢g__B. sflaba ténica es “oon ceros en 61 cooiente thrminos y signifi- 
“W__C. acento ortogrdfico : T.. Fracciones cado do "i" 

2. Palnbras que se confimdsn_ ___introducoidh al eatudig__Converfionen (de $a 
&3. partes de la oracién___ 3 de Frseciones sura deo a frao etc) 
mh. las nayvaculas w@ __ Simpliticar y reduoir __B2liar e) porciento 

S. La oracion rr ___minimo comm denominador de wu mimero 
stat _A. sujeto-predicado a ~lievands ___fiallar que porcionto 
3. tipos de oraofones __mutiplicacion vs de m xo ef otro 
@ __C. complementos & divisich (en/da) 

3 5A. MELE. E.L.E. 8) ___"de" maltiplicar __ Faller la cantidad 
__6, Stgnoe de puntuacida wet III. Decimeia original 

7. Problemas de concordancia A=} _introducciéa al __ Aplicacidn préctica 

__A, sujeto-verbo & sistema deoimal Interds 

_.B. haber __sum y resta . ___ voreientos en el 

__C. articulos-austantivos ___maltiplicacs: campo oomorcjal 

adjetivos-sustantivos __-xeelas de le vi.(opoional) Areas y 
gav srbos-adjetivos division VYoldmenes 
D. "ie"y “lo” practicar/o - WIIWMELE'S, ELE I, II 
B. prhotica: La aplicacién de estas eatudiado . ee 
reglas sobie oraciones y bosquejos 
paragr. RCPICINA DEL CONSEJERO* 

8B. M.E.LeE. or E.L.E. Starting Date PLL. MTEL SAT_ 
3. Lectura aa Ce - 
4, Imtroduccidn ganeral y explicacién e Oe sS.eae 

de t6rminoa Se ts 

__idea central 

~_tftulos 

__inferencias 

__vocabulario 


pane eed 
abode Oucept{as 
tae M.E.L.E. or E.L.E. I, II 


— 


dylicacida prdotioa de las tdéenioas de leotura a conceptos de 


ienalas Sociales 
Linea histbrica (ton SSS . 


2. 
2.4. MELE. oF E.L.5. I, z 

cBRBBC 3. Desoubrimiento y Colonizaoi (tch-md mimeo) 
ZA ML8.L.E. or E.L.3. I, II 

ABBDL h. Baclavitud (Tchemd mimeo) 
kA. M.ELL.E. or E.L.E,. I, IT 


AAHER 


99, Soziéitando trabajo (resume, entrevista) 
: 99.8. MELE or ELE I, IT : 
Aplicacion prdctica de les tdéenicaa de lectura a conceptos de Cienoias Natursles 


AGGGGG 10. Sistemas del Cuerpo Humano (Toh-md nim.) iicacida practice ie las 
10.8 MELE or ELE I, If ____+___§____. - sdenicas de leoturs 9 conospto: 
10,d MELE or ELE I, IT The Cell Pree % en 
RBSBYD dts Slaten Solar (Grady Swos 237 201-9) 9. eo eea oe Vaterntaes 
11.a MELE, ELE I, II _The solar system 17a ines ene 5 i iE 
DD . 12. Compouicidn de la Tierra ( C¥® -Tierra 4-8)18. Tono y eatilo ¢ 
12.8, MELE, ELE I, II 18a. MELE, ELA I, II 
E - 13. Cambios de la Superfecie Terzestre 19, Generos literarios; 
13a MELE, ELS I, Iz : i enssyos cuentos 
GEFP th. la Materia (mixeo; sone 33-40) 19a. MELE, ELY I, II 
« Formas de materia (C¥P Quimat2-3) 20. Génexos literarios; 
7 Baquema grafico (Cons 358) poesfas, obras drandticas 
Tabln Periédicn (C¥P Quima 1h-6) 20a, ME 3 
ila. MELE, ELE, I, rae ollow-up evaluations a vate 
6 15. Formas da Mmersfa (c¥PATomica 15,77,18) (Adg, Mth, S.S., SelJSee br 
1Sa.MELE, ROB, ZT, IZ . : 
ta) “8. Mecics 2 luc layes C9 Rawton Ltshend ninco, 


ag —_ ae 
rite: Oeeamsi 4? ess as ¢ 
. ieee, -- 3 
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Biblioteca de Estuuaos Sccsales By 


iQ, 
ULE wt. 


‘e Clerneias Naturales 


A. Conoctendo 4 Boriuquen A. Fspate! Para #? Bilingiie 

3B. Historia de Aw€rica (Marhdn) ‘temo ! 3. Graduado Encolar 

C. Ciencias Zcciules (7) C. Genseltor (5) 

Gb. Hombre y Su dis.aria Qn, Invest, anne {N.A.) 

E. Ctencias Seciales (8) a ‘tan y Vor Qué? Quimica ¢ 

F. Las Amerisac, vol. 2¥ (N.aA.) F. Céwo y Yor Qué? Energia Atomica 

G,  Iberoamericany Char basy VSis fiechbes) 3. Itech: por maestro o comercial 

+H. Historia de America (Marbdn) ‘tan LI 1. Guta Nueva (O.P.) 

I, Material Adicicnal H. Adicionai . 

: an oe - pi ee —., “TO. con "Sistemas del Cuerpo Humano 

4 » Los .Ta*nios A.e 1lb-2 P 
Aw 71-73, Uuertc Rica G., La célals eu dca aplicécié 
ra 149-90, Duarte Tomo £1] G1) Ceo se torma el Hombre? ' 
Hit 313-224, le in? Towo Lf. G, Enfermedades de la gangre (mimeo) 
HS 315-6, Petion Tomo LI G.q Lu Leucemta (mimeo) 

3. “Descubrimiento y Colonizacion" P 
C., P.100 <b Descabriemento de america a Ay Rigi targa en 
Bey 164-177, Inscitucion Folfeica Ba; 
Bez 27-40, Aztecae _g, ot: Fases de la Luna 
B.3 42-54, Incas Bea 271-2, Universo 
C.% 102, Exploraciones 260-2, La vida de estrellas 

4. con "Esclavitud™: : “262-64 El Lenguoge de los geografos 
A., 46-7, La Trara de esclavos B. 160-61, La Tierra en el espacio 
Bey 209, Azucacy la ecclavitud 12. con "Composicion de la Tierra": 
B.2, 183-7, ta Pncomienda Dey p-S 
D. 105-108, Feudalignuo D.z, 58- 9 Biograf fa de la Tievra 

5. son "Revolucion e Independencia": wW»con “ia Materia" : 
Ney 135-62, Venezuela MG. mntroducsion a la Quimica (nines) 
H.a, 56-7, Nair Ea 19-20, Acomos y Moleculas 
tieg 204-214, rvuda F, 21-25, £1 Atomo por Dentro 
C. 226-7, Feanela E.z 12-13, Formas de Materia 

6. con "Formas ve Gobierno"; - Cy 381, Los Alquimista Antecesor-..setce. 
D. 154~15%,Monacquismo E.3 14-17, Tabla Periddico 
H. 289-295, Reptiblica Tomo TI C., 333-34, Elementos Mas Comunes 

7. con "Relaciones Internacionales": C.3 387, Oxfgeno ; 
H.p 319-20, Doctrina de Nonroe Tomo 11 V3. ‘con "Cambioe de la dupaePeil weceuees 
H.a 320-321, Destino Manifesto H.. . . 
Ha. 322, Polftica fatervencioaista 15. con "Formas de Energ{a" 


H/3 

Hs 323, Diplomieia del Délar 

H.@ 324, Buen Vecdno Tome IL 

H.7 179-186, Holivar Tumo IL 

E. 226-227 - Herencia ¥ revolucidn 
8. con "Sistemas ¢condmicos": 


16 


I mimeo, Como fenciona la economfa,. 
C. 30-3), Economfa Sovietica 
G.y 157-8, Venezuela~-Petroleo Tome ul 


G.x 52 ra, Mé} tco Tomo IL 
&3 76>. Republica Dominicana Tomo IL 
G.g 98-99, Guatemala Tono IT. 
CG. 10 5-106, El Salvador Tomo 11 
G.6 118, Nicaragua Tomo II 
G.F 229-232. Chile Tomo [1 


9. con "Problems Contempocaneos" 
E. 232 
F. #5, 5/77 Deracnos Civiles 
Ge, Mexico, 51-56 


G.2 183-184, “Beagtl Moderno 
G.z 202 -205, Peru 

G. 218-219, Ferador 

G.5° 260-262, argenctiaa 


o.. 
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G.y Electricidad (mimeo) 

G.a Magnetismo (mimeo) 

con "Mocion y las leyes de newton" 
Gali>eo 


. 


G. 


Additional (Rdg, Mth, S.S., Sede) 
Evaluation: see frent 


: 
va 


o.. 
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.- . °Y Services fer Hish Suhvols -- P Liatsal Comzoreat 


HIGH SCHOOL EQUIVALENCY RXAM PrACTTCZ CLASS - COECK-GFP - Ware 
(Courss of Study) 


p 
PHATE Q 
[ Metemfticas! (4iectaeis clases de ume hora = 16 horas) 
tL. Operaciones de NUMERIS ENTERIS Wit 214-25,5279239 
2. Tntroduccien a QUEBRADOS-simplifica 
2, QUEBRADOS=Sura, Resta Act3 25 : wan 
6, QUEBRADOS—nulziplicacién, division Areo 139-159 
5. Introcucei@a a DECIMALFS-convers-cnes _ Arca 41-135 
. DECIMALES—suma. resta, multiplicectén(apli:.cién) arcu lo6-l "2 
7. RECIMALES-divisién, problenag mixto3 Arcee 172-126 AWN 73 
a. t-* roduccior, a PORCIENTOS, conversiones Uren 181-355, Rupaso 224,225,228,230 
. PORCIENTOS~aplicacicn, interes Repaso 233-238 
19. PORCIENTOS=<"es", "4e" Kagasn 24t-295, 247-249 
L1. MEDIDAS~Introducciin aN HANDOUT (29722325 
12. MEDIDAS-operrciones SAN GANOUT (LOT-230 = ad 
12. GEOMETREA-fcrmulas de perfsetto, Ar2a, voiumen ast SAUCOUT TrGi-L3e) Arcozlo-215 
14. GEOMETRIA~préctice, aplicaczones WAN HANGGET (L07-TSzy Arco 2197222 
15. ALGZDRA-atimeros algebrafeos, wneraciones bdaicas Azco 206-211 
16, ALGEBRA-coordensdas, gt&ficag de todos tipos Arco 211-215 


a 
i ved 


[ Expresion Escrital (diectaeis clases de une hora = 16 horas) 

___l. La VOCAL, aI DIPTONGO, y 1a SILABA Cubero #7,19~24; Perera 14-20 - _ 
. Palabras AGSUDAS, LLANAS, y “SDRUJULAS Arco H1L 
oh “Tas del ACENTO ORTOGRAFICC HANDOUT; Arco 10-12 

4, El acento DIACRIZICO HANDOUT; Arco 12-19 
_ 5+ Problemas ortograficos: LETRAS QUE SE CONFUNDEN ___Legorburu #2 24-54 0 
_.0+ PALABRAS que se confunden Pello 59-73 

7. Partes de la oracion, SUJETO Y PREDICADO Cubero 7 145-146; Arco 4) 000 
8. Oracién y PRAGMENTO Arco 19-24 Pelto 149~154 
__9+ CONCCHIANCIA de sujeto y verbo Cubero #8, 57-62 Arco 24-27 
__10.Uso correcto de los TIEMPOS DEL VERBO __Cubero 48 65-77 Arco 32-36 0 6 
~11.El verbo HABER: DEBZR y DEBER DE Arco 36-37 _. 
~12.Las PREPOSICIONES: leismo, laiamo, loismo  Pello. 134-144 Arco 39-41 


13.Las MAYTNSCULAS Arco 45 Legorburu 2, 55~5/7 
14.Le COMA y sus diferentas usos Arco 46-51 = eee 
__-15.Los DOS PUNTOS y ei PUNTO y COMA Arco 52-56 ee 
— vLiALOGO y las citas Arto 3161 ert 
[Eatudios Sociaies] (4 clases de cuarenta minutos: 4 horas} 7] 
Economfa: Renta nacional; Fiscal y wonetario vs. Honetary/Graficas besicas: linesg 
Historia: Relaciones Internacionales/Mas grfficas: diacramas Vv mapas"! 


—— 
Hlatertas dq@ Puerto Rico y cl res /mae graficas: diegramna y barras : 
Ciencia de Conducta umana: aatropolog a/er&ctica adictonal con graiicas y mapas . 

: GeografCa: Regiones de E£.UU. /otferentes tipos de mapas 
. Clancias Polfticas: Los servicios zan¢idos pur el gobicrno/mapas del_mundo 


onan = Pat 


ruUrUNe 


aR 


jas Naturales|(§ clases -le 40 ninuros=3 J/4 horas) 
- Alologfas: Herencis/diagramas 
clasifieacién/cablas para carea 


. 3fologfa: 
"te Ffisica: tovimlente y fuerza/diasramas 7 tablas tarea 


: para 
_* wmica: — pases, dcidos y sales/préctica con fdrnulas pera tarea 
eS feologfa: cembios geoldgicos/diagramas : 


—_—_——_—— 


Teectuca) {5 clases de 40 minutos= 3 1/4 horas) 
- wea eu | 7eTALs téeniscas de Lectura: el _sunto de visca/no ficcion 
Tectura en geaeral: tos heches “3 4a opinion: caricaturas/editoriales 
. Prosas abra dramftica - Jersonajes/obdtas drandricas 
a. Voastas Languaj2 figurativo - térninos/baladas 


§. "9 Vectura ee La vida diarias gnuncios senevaleas/instruccionea 


(*yea° sé evening sessicns; 40-%dhaurs) 


HOBSARTO 
(Suggested only; space avaiiable for indivicualizing> 
Dia Ll Dia 2 Dia 3 Bila 4 7 Dia 5, etc. 

-60 ain.(Gram.) : (Sram.) \Gzan.) t (Sram.) “Gitan.) 

: J 
-50 Tios(Hat.) | (uate) cae we ae (Mats 

i : : eee | 
ahs lee | Te aeety en. es Taee OT Teton sige. Kee.) 


iv tae Teacher: the following homework assignments are supgested followings 
- the class iss discussions Listed on the front. Appropriste activities from 


sce, Barcons or the program's own Tareas booklets shontd be given to studeni- 
re do at home. 


E:rea 


1} Lea «sada asignatura cuidadosamente y note lus puntog importantes para 
vecerrdar. 


2) Conteste cualquier pregunta © coloque la informacién que falta en los 
diagramas y las graficas, 


kstudins Sociales 


1. Economfa - Renta nacional (G.N.P.) 


2, Historia - Relaciones internacionales 


~. Historia -- Puerto Rico v el Caribe 


Ciencia de. la conducta - __ Antrovologfa 


5. ‘teopraffa - _ Regiones de América 


5. Cienedas Polfticas - _ __Servicios rendidos por el gobierno 


Ciencias Naturales 


is Birlogfa - Herencia_ (diagramas) 


A ne 


, Btologfa ~ ee Clasif deacién (tablas) ig. 
: 7. Phstica = : Movimiento y fuerza (diayramas) _ 


4. Quimica - Acidos y bases (formilas) 


a 


5. Geologia - ee, Cambios (diagramas) ag 
iwetuca 


1. Lectura geueral - Literatura (no ficctén) 


"4 
2. ‘“ectura general — ae Orden logico 
%.  Prosa ~ Dialogos 


i. Poesfa- Baked 


a 
3. Lectura practica- Anuncios 


: LEGEND , SSI 
Repaso ---_—_..Repaso Matematico 


W.W.N. ————Working With Numbers 

W.W.N. RANDOUT Translated sections of pgs. 106-132* 

Cubero #7, #8__ Espanol Activo, Tomos 7,8. 

Ortosrafia Ortograf fa (H. Perera) 

Perera ———Acentuac ion y Puntuacion 

Legorburu #1, #2 Ortografia del Espanol, Primer y segundo nivel 

Bs de Ejercicies Gramaticales 

HANDOUT —Mimeographed sections from Legorburu (1-11 
#(availabie from Clemente Center) 


104 
ERIC 


APPENDIX G 


BOARD OF EDUCATION OF THE CITY OF NEW YORK 


BUREAU OF EDUCATIONAL RESEARCH 


NEW YORK ARITHMETIC COMPUTATION TEST 
Mixed Fundanfentals: Grades: -7-12 
FORM ¢C 


Nom de 1'éléve; Date: 
I i ee 


Nom de l'école: : Division: : 
SES SR ge EEE oA 


LISEZ ATTENTIVEMENT LES INSTRUCTIONS 
* Ceci est un test d'arithmétique. Il y a trois pages d'opérations dans 
cet exemplaire. lLorsque vous finissez une page, allez a la page suivante. 


Chaque opdration est encadrée. Effectuez le calcul de chaque opér ation 


.dans son cadre. Vérifiez votre réponse et simplifiez-la s'il y a lieu. A 


droite de la page, il y a une colonne pour les réponses. Inscrivez votre 


réponse dans la colonne aprés le numéro correspondant 4 celui de l'opération. 


r) 
ERIC 


Il n'est pas attendu que vous complétiez toutes les opérations de ce test. 
Cependant faites de votre mieux. Si vous avez des difficuitds avec une 
operation, esntlsiies avec la suivante. Si vous’ finissez avant Pneone, 
vérifiez vos rdéponses, et apportez-y toutes les corrections nécessaires. 

Vous pouvez aussi essayer de compléter les opdratic~3 que vous Avaces pas 
achevées. | 
IMPCRTANT: Notez que le point a la valeur de la virgule. 
Vous avez une heure pour prendre 


ce test. Arrétez 3. 


Translated by Suzanne S. Tabori " Score brut 
Auxiliary Services for High Schools 
Bilingual Program ~ French 


November 1974 


Equivalence 


(5 


re) 
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1. Additionnez ‘2, Soustrayez , 3. Multipliez 
1 


56 7472 463 
239 - 687 xX 57 


4 2798 


5. Divisez 


3536 | 34 


4. Divisez 


6. Soustrayez 


$3.46 de $5.00. 


7. Multipliez 8. Divisez 9. Additionnez 


187.75 14.50 + 0.53 + 1.65 


“41, Multipliez 12. Multipliez 


10. Multipliez 


* x18 X12 1/3 par 1/4 56 par 41} 


13. Additionnez 14. Multipliez 15. Divisez 
1/7 + 1/7 2/5 X 4/5 5/6 par 1/2 
203. 
106 


ins 


9. 


| 


| 


=] 
nN 
e 


| 


wr 
be 
e 


15.: 


- 16. Soustrayez 17. Multipliez 
1/4 de 1/8 -067 X 100° 
19. Convertissez 20. Multipliez: 
3/20 en pourcen- 22/7: X. 42 
tage 


22. Divisez 23. Divisez 


7.5 par 100 6: par. 2/3 


25. Multipliez 26. Additionnez 


2% 3.14 X 3% 


28. Divisez , - 29. Divisez 
5/8 par 4 wis | 228 
fears 


~94- . 


re) 
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2 7/16 + 4% + 3/8 


18.Convertissez 


40% en fraction 


es 


21. Additionnez 


4 3/4 +2 3/8 


24. Convertissez 


.03 en pourcentage 


27. Soustrayez | 


3% de 1 9/16 


30. Multipliez 


4 par 3% 


REPONSES | 


16. 


i7. 
18. 
19. 
20. 
21. 


22. 


TEL ETELEE 


31. Divisez 32. Trouvez 8% de $650.00 — 


3 2/3 par 3 1/7 REPONSES 


33. Soustrayez 34. Convertissez .125 en 
5 heures 20 minutes pourcentage 31. 
3 heures 40 minutes 32. 
age. 
34. 
35. Convertissez .625 en 36. Transformez 3h8 en ial ert! 
fraction et simplifiez forme décimale, a 
la réponse. ae 


37. Convertissez 2/9 en Convertissez .027 ea 


fraction décimale pourcentage 


39. Quel pourcentage de 40. Multipliez 


15 est 9 81% X 20% 


‘<) 
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auxiliary Services Zor Eich Schone - ce besides lene eee 


HICH SCHOOL EQUIVALENCY EXAM PRACTICE CLASS + CHECK-OFF = Name 


(Course of Study) “EXAM PRACTICE ~U PHASE 


\Matemgticas! (16 one hour sessions#=16 hours) E 
___1, Operaciones de NUMEROS ENTEROS Repasox0-32, 39-41,47-50, 57-59 - 
ig ‘Introduccién a UEBRANGa-sinaplicacion Areo 4142-150 
wend, QUEBRADOS-Suma, Resta Aceo 1502152, We oN. 35,424 
4, QUEBRADOS-multiplicacidn, divisién Repaso 121-124, 130-132 
5 


enenserenice rn a 
ey Introduccion a NECIMALES-conversiones Repaso 352-154, 200-205 
= 6. DECIMALES-suma, rzsta, multiplicacién(aplicacién) Arco 166-172 
7, DECTIMALES-divisidn, problemas mixtos Arco 172-174 Repaso 207-219 
7a, Introduce!én a PORCIENTOS ,conversiones Repaso 221-232 
___9, PORCIENTOS-aplicacién, interés Arco 196-198, weWwNs 94=95 
10, PORCIENTOS="es", "de" Repaso 242-248 
LL. MENTDAS-Introduceién 7 WeWNe 107? SCS 


eee 1 2,MENIDASsoneraciones NWN. 108-115 


a 13.GEOMETRIA- formulas de perfmetro, 4yea, volumen Arco tf e214 
gue 1,GEONETRIA-practica, aplicaciones Arco 219~222 
ann i” ,ALGEBRA-nuimeros algebraigos, operaciones b&sicas Arco 206-203 : 


a ib. 


GEBRA-coordenadas, pgraficas de todos tipos Arco 209-210 


. Texpresign Fecrita} (16 one hour sessions=16 hours) 
1, La JoCal, el DIPTONGC, y la S Py aan Cubero #7,19-24;Perera_ 14-20 
2, Palabras A@U.AT, LLANAS, y ESDRUJULAS Cubero #7,26-28;Perera 1i-}3 
3, Reglas del ACENTO ORTOGRAFICO Perera 21-34%: WANDOUT * 
meme, 4 El ac@nto IZACRTILICO Arco 1214: HANDOUT ~ 
5. Problemas ortograficos: LETXAS JUE SE CONFUNDEN Leszorburuy2, 24054; HANDOUT 
swam ©, PALABRAS aue se confunden Ortograffa* 18-28 ,47-46, 73-35 

7, Parces de las oracién, SUJETO ¥Y PX ENICALo Cube rov8, 22225, 31-34, 97243, 46-49 


~ 3, Gracién y FRAGMENTO Arco 19213; Cubero#§ 109-129 

wi 9, CONCIALANCIA de sujeto y verbo Arco 24-27 ; 

ww. 10.Uso correcto de los TA&EMPOS. DEL VERBO Pello® 99-130 

ww. ULE] verbo HABER; LEBER y DBAAR DE Arco 36-37 

w-—- 12.Las PREPOSICIONES; Lefsmo, Lafsmo, Loismo CubeDos8, 100-202 ;Peliol 34-150, Arcy3?29t 
we 130La5 MAYUSCULAS Arco 45 

we 14a COMA y sus diferentes usos : Perera 73-87 : 
~_.15.Los DOS PUNTOS y el PUNTO y COMA _ Arco 52-56 


—— 16.1 DIALOGO y Las citas Perera 125-128; Pello 51-57 


wiek = NOTA: = Para Lo siguiente, favor de consultar el "Folleto”  ‘*** 
Esrydias Sociales) (6 clases de cuarenta minutos: 4 horas) _ 
1. Economfaz __ obreros ¥ produccidn/Urgficas bdsicas: de Lfnea y cfreulo 
2. Historia: E E.U U. y Relaciones Internacionales/M&s grdficas: de barras y Lineas 


7 *, 


__.3, Historias: Independencia de 2m, Lat, /Mds graficas: de barras y efrculo v linea aa 


aww. 4, Clencia de Conducta Humana: _Psicclocfa/Prégtica adicional con 27dficas a 
meee 5s Geograffa: __ __w Chima _y ambiente /Mapas de regiones del mundo - i 
a——4, Ciencias Politicas: __distribuci¢n de poderes/Mapas de America 


‘ oes errr 


fencias Naturalesl (cinco clases de 3% horas) 


==w.i, Biologia: seres humanos;: sistemas d uerpo humano/diagramas para tarea 

ey Btologfa: salud y sutricida/ tables para tarea : 

om 3, Fisica: fe Pe en! eee a1 4 sonido/diagramas ara _tarea ‘ 

——4, Quimica: reacciones/formulas para tarea = 

— 5, La Tierra Toces0S peologics/diagramas para tarea ~ 
: {Lectura (cinco clases de cuarenta minutos: 3k horas) 

——1, Lectura en general:t¢écenicas de Lectura idea central,inferencias (artfeulo da revista) 


mun 2, Lectura en generals Los hechos vs, la opinidn Caricatura olftica (Editoriales) 


—— 3. Prosa: wer pe ee central ce ar: (cuentos) . _ 
a, La poesfa y la obra dramAticas Lenguaje figurativo glosario de términos (poenas j ) 


——~5. La lectura en la vida diaria: instrucciones y anuncios clasificados (Instrucciones) 
(Total™16 evening sessions; 40-4A hours) : , 


. HORARIO 
(Sucgested only: space available for individualizing) 
- Nia l Dia 2 Dia 3 Dia 4 Dia 5, ete. 
55-60min{Gram, ) 


35~60min. (Mat.) ™ (ac. Wary (Mat. 
_— a aes ees: (es coe ccs 0. ces oes ae eee wat wey eee, ca eee ee 
35-40min. (E.Soc.) (C.Hatu.) | (Lec.) (FE .Soc.) (Cien.Nat.) 


Fecha aproximada del examen: 


: (Si gu asistencia es menos del 90% ta fetta tesa examen Serd extena’da 0 
Wd. serd cambiado a la clase de fre-%.S.E.° 
wy, oe, in a wore ae a | ot 


-96- 1059 


To the Teacher: the following homework assignments are suggested followings 
to the class discussions listed on the frout. Appropriate activities from 
Arco, Barrons or the Programs own taraas' booklet should be given to students 
to do at hone. 


Tarea 


1) Lea cada asignatura cuidadosamente y note los puntos inportantes pera 
recordar. . 


2} Conteste cualquier pregunta o colaque la informacion que falta en los 
diagramas y las graficas. 


Estudios Sociales 


1) Economfa - Obreros y produccion 

2) Historia - PE.UU. y Relaciones internacionales 
3) Historia ~ Independencia de América Latina 
4) Ciencia de conducta humana - : psicologfa 

5) Geograffa -~ clima y ee 

6) Ciencia Polftica - distribucicn de poderes 
Ciencias Naturales 

2) La Biologfa - diagramas; sistemas del euerpo humano 
-2) La Biologfa - disgramas sobre salud y nutricich 
3) La Féeica me diagramas sobre luz/sonido 

4) La Quimica - andlisis de Sétmulas 

5) La Astronomfa - , diagoamas sobre procesos geoldgicos 


Lectura 


) Lectura General -~ Barnell Loft; artfculos de revistas 

2) Lectura General (hechos contra opiniones) - @ditoriales para Shapaene 
3) Prosa - interpreatacién do un cuento_ | 
5) Poesfa y Drama: lenguage figurativo -— poemas Lfricos 


. e ig . ‘ 
5) Lectura Practica -~ instrucciones para tomar un examen 


LEGEND _ Texr 


Repaso Repaso Matemftico 

W.W.N. od - Working With Numbers 

Cubero #7, #8 Espanol Activo, Tomos 7, 8 

Ortograffa Ortogratia (H. Perera) 

Perera . Acentuacién y Puntuacitdn 

Legorburu 42 ’ Ortograffa del Espdffol’, Segundo nivel 
Pello Manual de Ejercicios Gramaticales 

HANDOUT Mimeographed sections from Legorburu (1-11) 


(available from Clemente Centar) 


ae . 
Aj 


é 


ae ‘ 


me YG 


ae 
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vuxiliary Secvices for High Schools - Bilingual Coxponent 


eevel LIL, F.S.. Exam Practice Cluss CHECK-OFF Sheet NAME 
(Course of Study} (Phase [:) 


Matemanicas ( ib ong ee pussifas=il hears) EAAI PRL CTICE ed PHASE j 


is Gveraciones de numeros enteros WN 6, TL, Lv, 23 oe . 
2. Introduccion a quebraios-suna,resta wWN. 28, 36. 2. eae 7 
--3+ Quebrados-~ simpd ifécacion de tuspuastas Repaco 96, WAW.N. 30, 31 
_. 4+ Quebrados-multipiicacion, divisidn  W.2.5. 45, 45, 47, 51 =} pede et eee 
t+ Lnteaduccjgnea decimales-conversion “Avec 16] 161-162, 176-178 ecaress 
_.6. Decimales-suma. resta, multiplicacién(apiicacién) epase 175, SRN 57 182 62, 65 
See Decimales-divisic l. problemas nixtos W he 79 . Reraso 207 
_. 8. Introduccion a potcientos, conversiones “WN. a1, 82,86 a oo. 


a Be Porcientos-aplicacion, interes Www.n 


- 35, 92. 93 
10. ,Percieptos-"es", "de¥ .Repaso 26h 


a LE ee es 
= . b ee eee 


ST CE ECE ET a 
_ ll. Medidas- “Suma, resta, muitiplicacion, civisisn WAN. 167 Ee eer eee eS 
_. 12. Geemetria-dngulos,,perimetro Arco 246-233 ' uf ee ee 
. 13. Geometria-fcrmuies de drea y volumen__Arco i aa 


ta. Geometria-~ ptractica, aplicuctones Areal l€- sa 


13. Alpebra- aumeres algebrdicos-cperaciones pasicas Arco 206-208 
16, Algebra-coordenadas, grafvica® de:todus ti pos. Arco 299-210 ier 
2 tastes! 
Expresion Escrita ( 16 one hour cgi apie 
_ i. La vocal, el daptcago,; y ta ditaba ' p2rSra 1 -20, Perera 2, 12-17 ee ed 
@. Palabras agudas, llanas, y eadr julia Perera 1, he 13 sess 
—. 3+ Reglas del acento orcogrdfico tscorburu 2, 11-20 wee. 
_ 4. El acento diacritico Legorburu i, 25-27 
-. 5. Problemas ortogrdfilcos: letr#s que se confunden Legorburu 1, 28-46 . 
- $. Palakzsze que se confunden_Legorburu 1, 28-463; Legere uru 2, 53-67 . . 
_..7. Partes de las eracion, sujéto ybredicado Cubere 7, 145-146; Arco 41 
.. 8. Qvacion y fragmento Arco 19-21 Z 
.. ¥. Concordancia de sujeta v varbo’ Cubero 8, 57-62 


_ a. Usq correcto de los tiempos del verbo Arco 32-36 
1}, EL ‘esto! taber; deber y‘2ser de verbos irresulares Arco 36-37 


12. Las Preposiciones; leismo, laismo, loismo Cubero 7, 133-1363 Arco 37-38 
‘13. Las meyuseulas_ Legorbifu 2 "55-57 


_. 14, La coma y sus diferentes usos Cubero 6, 33-50 
—~ 15. Los dos puntos y el punto y coma Gubere uber 5, 63-65 


.. 16. El didlogo y las citas Arco Lit a a 


ee 


tmnt NOTA: Po-a lo siguiente, Zavor de consultar el, "Foileto" | Hin 
“stedios Sociales {4 clases de cuarenta minutos: +h 19Tas} 
le Economia: y grafico basica wastes de tinee be piss casio. temas 
__i. Fisteria: y mas arafleos ... de efreuro, ets. Farenlaeoinal etait Sb ba 
. 3. Historia: y mas grdficos : ude barra,ecs. (monasjuias vs. denocra cias; 
—..'+ Cleneta de conduere” humana* Ry mds “graficos todos graiica, (socioiopta) wk 


-.'* Geografia : terminos geograficos_localizar Gistintos locelidades(tipos de mapva:.) 
Se Stencias Polfticas: terminos politicos mas practica en localizar(concepto ‘le nacion) 


: . *(Behavioral Sutence) 
lencias Naturales ‘einco clases de 34 horas] 


i, Biotozta: plantas, animales yseres huhanos. estructura celular (diagrams) es 
— 2. Afoiogia: ecologi’n. interdependencia natural (diggrarca) 
3 
4 


ate.) estructura atomic, 


. Fisica: A ricidad (dfagrama-e amare lect zones 


4. Wwimica: estructura acamica (diagrama) = 
ae 1 > . . 
ww. Te La Therra: Astronomia, sistema solae (diazramas 


weccura (Cinco clases de cuarenta minutos: 2 soras) 


‘. Lectura en general: tecnicas de iectura. (dea cen tral, inferenc*as»iarsicuio da ~eviscr! 
2. Lectura en general: Los hechos s. La opinion Gaticanyra politica (sditersaless a_lEditzevales. 
2, Prosas sienificads Je “bibliowrafia' (insavo v tema) . 
= Lamas > : = . 2 a t? : 
4+. La poesia v la obra dramatica: Lenguaje figurativo. glusarie ga _terminos (poemas Lirco.s 
= ee rw '7 er ~ 
%. La _lectura en ta vida diaria: instrucciones v anuncios clasiticados ‘instruccionas? 
a oe eS ES Eee One SY ante eS ee eS ee Sees ee 
(Total=16 evening sessions;40-43 hours; suggested Occober-BDecember) 
a HORAR IO 
(Suggested oniv: space avatiagle, for individuallsinz ) S 
Dia l Dta 2 “ia? Nfas - Pir) 
F Amin } , Y y 
. ott Y 
(4 Toe. { ORDA of. FON gims 
“ons - —~ — mm etme we BF OE me ce eee? ce 
Onin find ) {war} (mot) 
oe es sae Ng fom - _ ene, oo 
~ninf ES Se! : P ag\ feet TRS 4 
min EO Sel TT view ieitE e l O eee 
Fee Ma apraxiaraa ci ETE 
“ i ae i : Ee IN peoedser ear cena 
, aAStioadr Svreothas 
: fos A ss ‘ : 
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Tarea 
1) Lea cada asignatura cuidadosagente y nece los puntos importantes pare recordac. 


2) Conteste cugiquier pregunta o celoque ls informacion que falla en los @iggranes y 
los disgramas y las graficas 


Estudios Sociales 


1) Economfa a . Comarcie: gyno. gt tados_ y exportades Arc, 84- 3. Ags 50-3 
Arc. 70-1,77-8 


2} Historia ~. Pre-colombina: loo agtecas y los incas Bar, J04-5.dve8. 
3) Historia - ee nonarguias y gemocracigs oe 
4) Cdencis de conducta humana - : je sociglogfa Arc, 8}-2, 97-8 
5) Geograf fa - los tipos y los funggones de los mapas sre, 76~7 ag-1 
6) Ciencia Polfeicg - goucepto de aacjen (gqperanfa) Bars3J-3. 92-4 


Ciencias Naturelea 


1) La Biolog{e - las plantgs, los aninaies, lea segeg Kamanes, alaborey diagrauas 


2) La Biologfa - ecologta - interelgciones; el cicle essd{nice; elabor diagranas 
3) Le Fisica - las Electrones; elaborar diagramos; ineegosegar diagranas 
4) La quimics - elaboror les partes del atomo; identificap ¢ibujos de varias mglgcula 


5) La. sstronomfs ~ _el sistema solar; wc diagrams de 133 cargcteristicaa de les plonetas 
Lectura 

1) Lectura General -. Bernal? Lofe: argfculos de vivistas 

2) Lectura General (hechos contra spindcnes) - epitoriales para comparar, 


3) Prose. Ensayos Personalise y ei Te dal término tema 


-4) - Poesfa y*Dramar“lengulge ft gtrats we * poagay ifitcon 


5) Leoturs Practica - inotruccionés para Cogg@r un examen 
LEGEND | TEXT 
Arco : 
Perera 1,. Acentuaciéa y Puntuactén 
Perera 2, Ortografia 
Lagorburu |, 2, Ortograffa del Espimol 1&Cy 2@ niveles 
. Gubero 7, &, Espafiol Activa, tusos 7, 8 
* Cuberé 6 Pristicis de Sreografis 
LEGEND TEXT 
W.WIN, Working With Nurbers 
Repaso Repaso Matemdtico 
arco . 
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sat lon 


nding basic 

& for inter 

, representative 
s of Fiction, 
tion & nary 
gentes 


reting concepts of 


y and plays 
ce in understand= 
nferential mean- 


e in critical 
retation of style 
nd meaning of 
entative exam 

2s 

lectures in 
ental concepts 
erature 


‘ 
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RUUCALIUMAL PRUGMLos ie Chait 


NATL SOCLAL STUDIES SCIENCE 
oral biographies of 


cultural rele models 


arichmetical con= 
putation 
measurement 


introductory geography 
concepts 

concepts in "area" eyl- 
tures(Latin Am., Or- 
dental, etc.) com- 

_ pared to U.S. 

concepts in personal 
consumer economics 


introductory concepts 
of human biology in- 
cluding health 


‘arithmetical comp~ 
utation in verbal concepts in American 
problem> solving pluralism 

basic concepts of -vusconcepts in governmental 

- area, volume & mea~ systeing 
surement problem 
solving 
gtaphs 


physical science 
basic concepts of life 
sciences 


arithmetical solution critical interpretation critical interpretation 
of typical exam of sample test passages “of sample test passages 
questions in world history, Am- in biology, earth sci- 
algebrale solutions erican history, govern- ence, physical science 
concepts of number ment, economics outline lectures of 
theory summary review lectures basic concepts in each 
formula sulutions to of foundational con- of the sciences tested 
sainple exam ques~ cepts in outline for on the exam 
tions on plane form 
geometry 


LANGUAGE 


conversational syntax 
and diction 
verb structures in speak- 
and writing 
sentence composition 
spelling 


parts of speech 
parts of sentence 


. frequent diction pro- 


+ blems 

simple paragraphs 
and sentence con- 
struction problens 

spelling 


t 


‘concepts in world history introductory concepts of -orthographical patterns 
including spelling & :« 


homphonic confusions 
grammatical agreement 
patterns 

composition techniques 


orthographical, gram- 
matical, stylistic & 
dictional analysis of 
typical exam questions 


PRACTLCAL APPLICATION 


reading and evaluating 
advartisements 
"dramatic" activities 
(mock interviews, role 
playing, minimal dia- 
logues ) in job-relat~ 
ed situations. 


application filing 

understanding “commercial 
writing" (newspaper ads., 
etc.) 

the math, teading and 
writing of personal bud- 
gets and home economics 
arithmetic in business 


(credit buying; calculation 


of tax & interest; mak- 
ing change) 
formal letters 


writing a biographical out- 
line 

preparing a resume 
interpretation of “bus~ 
ness prose” (job an~ 
nouncements, Simple 
contracts,etc.) 

the mathematics of work 
and home 


the style and grammar 
of wricing a resume 

exam question drill in 
business math problem 
solving 


H XTGNaddv 
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french Bilinenal FProrram 


PROGRAMME DE TRAVAIL CYCLE A 
veo ) REANING SKIILS WE TENG SEES. 
ean sur les quatre onerationa Using the Context A,B Regenta knglish 
Les chiffres rosains vorking with Sounds a,j Workbookit® 2 
Lea mesures de tamne SRA RFU Level 1-7 Lxercises pare 1-52 
; Les mesure de loncueu:: Locating the Answer C Capital Letters 
Les mesures de capacitd Using the Gontext C Addressing. Envel, 
; Les mesures de poids Heterony.1s..D Letter Writing 
Les mesures diverses Hiomonyms *D1~8 | Milling out “orm5 
les fractions Loéatingthe “Answer D 
Les nombres jeeimnwe with Map “ork 
lest final SRA KPU Level 8-14 


SRA 2C ‘lan, Brown 
LABORAIUERE bo LeCcTuire 
5 t 
Lecture ei hnbilete & la recherche 


_vamme roure, jaune, verte, et blene: 


SCIENCE 
Le zlot{terrestre 


SUgeNClo CCC TALES 
Les htats-Unis 

lectura al. neviviten le jour el ta nnit 
Le peuple ier adn L'histoire du calendrier 


/ ear 
la prosnerite americrine La repartition de la chaleur 
/ 


L.'economie americaine Les terres-et les: mers 
L'indurtrie américaine 
¢ 
les villes americaines 
itichesse et prosperite des ttate-Unis 


/.. 
levision ‘enerale 


U.S.A, Its Peonle and Its R aders PEA OU Chats 


eading and txercises 
workbook itxercises 
Geouraphical lerms 
SRA HAH Level 1, 15 readings 


@ 
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| iw } Ede En uN 
poblar - Estah heer hombres, AMimaleS  & Yepe é 


' hab tar Vivir, 


— 
ig) 
Leecis's ae . 


Jagar londle Oo Ie Fide. pakee 


RSE DO Limpie~a , Curioside df 


(Sin oeiva o i ve iene ) 


Csmery 


eee lene ef ee Fe As Guanes , J 


aS espuele¢ | 
Ctleapes jane jd. 


MM Oray 7 dod Fe os 


linge CES 2 CSpra.¢ "OSA 


hereda.- Nee vied /o. Sucte re Be Aro - Laie A Ung 


ee ee d Zi. es ra (ces (Biohgis. = S208 - 


Jos SEC S§ Vivos joe Ca ra ¢ te regs ae Ss 


ProgeniPores, 
hoot rar - Respetar BR RRS, era Ges te énaltecer, je a 


(Si nonimes Rese tay r i ae reveren liar, adore 


116 


-102- 


(3) 


* ae Ae “7 
d Feed de fer iar tuales {én jas pelebras primitives : 
UELTES ny 
Mo wag ge jas palabras i fig uran. Any ee 
" « 
10 deri Jorn de otro ip eekie: for /o 17, 


je CO? Bec 


Sé Waccaiites ale bras pwn ae Jae @ jens p/o, wt / s 


Lena, palabra primi fiva Vie ane NO deriva Ae atro 


Vocals. 


fyerarcio: a 
(4 Eserihe /a5 restin tes polabras prim Avas Are 


v4 
/ 
Da raw en eet. jeveipnn. 


~ 


B) Escribe al lado de hes pahbras ye we 


Oi) aad. fi hag palad LAS fu & er CTCErw A 


11S 377 A od ’ Fijafe a e/ cjempr 


Ja 


Gey eT ae 
> / |- dese Seo 
2- desea /ear 
i utilidaofl 


/- Mtl 7 : Yy- aie, 


5S Caleado 


ee L- b ri / 
2. i ae z pane 
—————— _ esAered’a 
pl elea rh q- hevencrae 
lO- es fon ra 
Y- aseomy~ Ne cf Ted 
- ‘ : lar Aa bs/Ndas 
A fabs 7rd 137 mel ,; 
b- ere Ne afabs Ia org 
7 A or rarg Se a hab lobes 
ts Ilon ra 
¢ afable LLG ot. ai table 
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EJERCICIOS DE NOMBRES COMUNES 


El campesino rompe la tierra con el arado para hacer el surco donde 


caerd el grano de maiz. 


El sol y la lluvia haran que germine. La milpa crecer& y dara 


grandes mazorcas. Todos tendremos tortillas que comer. 


En este trozo hay once NOMBRES —_COMUNES. 
Encuéntralos. 

I. Ta 

2, 8. 

a. 9. 

4. 10. 


D. 


Ds ll. 


Mi plato esta en la mesa con el cuchillo, | el tenedor y la iuenara. 
El vaso tiene agua fresca. Acercare, mi silla y esperaré la sopa. 
Busca los NOMBRES COMUNES. ¢Cudntos son? 


-104- 


Completa las siguientes oraciones llenando los espacios en blancos. 


1. Log aoa Sel sujeto es el . 
2. es el nombre de persona, animal o cosa del 
que se dice algo o que hace algo. 
3. Las oras que nombran personas, animales y cosas 
se liaman ‘s 
4. El nombre que sirve para todas las personas, los 
animales y las cosas de una misma especie se 


llama : 


5. El nombre que le damos a una persona, a un animal 
. . . 7 
O @ una cosa para distinguirlos de los demas se 


llama : 


uf 
6. Toda oracion consta de dos partes: 


i. 2. 


Ts es la persona, animal o cosa que hace 


alyo (o de quien se dice algo). 


8. Para d-= brir el sujeto, pregunta Cquien? od ? 
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Conocimientos Generales 
3. Uso de las mayusculas 


nombre de personas y de lugares 


a ww a wn rn en re 


N.L.A. 


(1) 


Los nombres propios de personas lugares © cosas se escriben con letra inicial 


mayuscula. 


forma a la letra minuscula. 


Recuerde siempre que las letras mayusculas en ocasiones tienen diferente 


« « « ‘ * « 
I. Escribe con letra inicial mayuscula los siguientes nombres: 


1. andres 


2. luis 


3. facundo 


4. julio 
5. bronx —_ 
6. queens 


— 


7. estados unidos 


8. celso 
9. peru 
10, felicita 
ll, mejico 
12, brooklyn 
135 maria: 
ae ee Escribe 10 apellidos latinos. 
Ejemplo: Gonzalez 
1. 
2. 
3. 
4. 
5. : 
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14. manhattan 

15. nancy _ 

16. william SSC 
17, zapata 
18. chicago 
19, illinois 
20. hawaii 
21. italia. 0 
22. puerto ricé pe 
23. rio piedras 
24, santo domingo 
25. cuba 


—_— 


(ABE I) Primera Parte 


Conocimientos Generales N.L.A. (ABE I) Primera Parte 


3. Uso de las mayusculas 


Il. 


Iv. 


Qo. 
-ERIC 


3.B Nombres de lugares 
Recuerda que los nombres de personas, lugares o cosas deben escribirse 
con letra inicial mayuscula. 


Escribe 5 nombres de tiendas, pueden ser en espanol o en ingles. 


Ejemplo: Joyeria del Toro 

1. 3. 5. 
2. 4. 

Escribe 5 nombres de rios. 

Ejemplo: El rio Grande de Loiza 


1. 3. 5. 


2. 4. 


. Escribe 5 nombres de paises. 


Ejemplo: Argentina 
1. 3. 5. 


— 
a 


2. 4. 


Escribe 5 nombres de ciudades. 
Ejemplo: San Juan 


1. 3. 5. 


2. 4. 


Escribe los nombres de los condados que componen la ciudad de Nueva York. 
Ejemplo: 


1. 3. 3 


2. 4. 


Cee aaa ———— 
io 
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APPENDIX J 


BOARD OF EDUCATION 
AUXILIARY SERVICES .FOR HIGH SCHOOLS 
ROBERTO CLEMENTE CENTER 
431 JACKSON AVENUE 
BRONX, NEW YORK 10455 
Dk. SEYMOUR WEISSMAN 


* Director 
JULIAN ©. WASHINGTON JOHN P. RAMIREZ 
Assistant Director Bilingual Coordinator 


« 
JERRY MAHRER 
Conter Administrator 


TO: Center Administrators, bilingual teachers, counselors/advisors 
é 

FROM: John Ramirez, Co-ordinator of Bilingual Program 

SUBJECT: Calendar for Fall,1981. 


Thursday September 24th .....seececceceeeeees Meeting with Ed. Advisors/Counselors 
ONLY 


Day: (all language groups) 2-3:30pm 
Clemente Resource Center 


Evening: (all language groups) 
4~5:30pm Clemente Resource Center 


September 14-October 3 ........+.++.0+eeee0-+ Evening center registration-testing 
etc, (all languages groups) 


October Stheescccccevcccescccscccevcecsseeeeses Evening classes scheduled to begin.x 

October ZISt ..ccccwcccccccccevcceveseeseeees Fall conference will be scheduled for 
Chinese, French/Haitian, Greek, and 
Italian staff 4-5:30pm. Clemente 
Resource Center. 

November 24th .....cecccecccscecceceecseeceees Teachers and paraprofessionals . 
(Spanish component) will be scheduled 
to meet. Clemente Resource Center. 


Day staff: 2-3:30 


Evening staff: 4-5:30 


* Call your administrator to canfirn. 
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“APPENDIX K 


HIGHLIGHTS OF ADVISORY COUNCIL MINUTES OF OCTOBER 22, 1981 
eld at the Brandeis Evening Center, Auxili. 
ols from 6:00 p.m. to 8:30 p.m. Members of 
the Advisory Council signed the attached sheets to indicate their 
membership and attendance. John P. Ramirez, Coordinator and Alma T. 
Warner, Assistant Coordinator of the Bilingual Program were present. 


The meeting was h 
Services for High Scho 


ouncil that the program 


ined to the Advisory C 
Members asked 


osal to get Title VII funds. 
formation Mr. Ramirez gave them and ended by 
rogram add as its new thrust getting more 
have never before attended school in 
dation will be incorporated into the 


Mr. Ramirez expla 
must submit a new prop 
questions, discussed in 
recommending that the ‘Pp 
_ students into the program who 
New York City. This recommen 
_-weiting of the new proposal. 
s of the data compiled by the 
formation about the number and 
Council members were shown 


Mrs. Warner presented the result 
program for 1980-1981 which showed in 
types of students served by the program, 
copies of charts showing this information. 


The meeting was adjourned at 8:30 p.m. 


ae ew eee eer eee 


wae SS Se Se ea 


sg fies: 
S$ OF DECEMBER 15, 1981 


HIGHLIGHTS OF ADVISORY COUNCIL MINUTE 


ay 
a 
‘° 


Christmas party/meeting was held at the 
m, Roberto Clemente Center. Members of 
the materials available in the office 


‘ The Advisory Council pre~ 
Buse office of the Bilingual Progra 
sphaa, che Council looked at eome of 
for program-wide use. 
pines. en a summary of the progress made to date in 
ous weiting the new Title VII application by Mr. Ramirez. Questions and 


wes angwers followed, After this period Council members were asked to 
d recommendations to this application on the 


1981 which are attached to this applicatton. 
-ag attendance sheets for this meeting.) They were 
ixty days after the granting of an award for this 


Committee: will’ be<formeéd. Details of the make-up 
The meeting which began 


The Council was giv 
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TAIT NERS ee waren 


Council Members with Respect to the 


; Recommendations and Comments-of Advisor 
3 Proposal listed below (1981=1982) 


“\, PROPOSAL TITLE: THE BILINGUAL PROGRAM IN AUXILIARY SERVICES FOR H.S. 


. £ (2, FUNDING SOURCE: Title VII 


- ~-3, DATE OF COMPLETION OF THIS REPORT: December.15, 1981 


SIGNATURES OF COUNCIL MEMBERS: 


b bead 
By 7 | Occupation* 
ae O re Gres say 12333455 

2 


ARTS 


ae 


ne ROM 


qo 


1. Parent of eligible child 

2. Student 

3. Student/Parent . 

4 Community Representative 

5 Board of Education staff member 
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Moepase mteigsins 


seer se oe mena tt Cages “Eg alga RPA oo te RR me RAE in ha, 


IR 


Recommendaticns and Comments: of ‘Advisory Council Members with Respect. to the 
; 1 listed below (1981-1982 . 


: THE BILINGUAL PROGRAM IN AUXILIARY SERVICES FOR HIGH SCHOOLS 
FUNDING SCURCE: Title VII 
* DATE OF COMPLETION CF THIS REPORT: December 15, 1981 


SIGNATURES CE’ COUNCIL MEMBERS: 


1. Parent of eligible child 

2. Student 

3. Stiwent/Parent 

4. Commmity Representative 

5. Board of Education staff member 


F 
i 
| 


: 125 


-111- 


Advisory Council Members with Respect to the 


recommendations and Comments ‘Oz 
low 1981-1982)- 


‘ Proposal listed be 


1. PROPOSAL TITLE: THE BILINGUAL PROGRAM IN AUXILIARY SERVICES FOR HIGH SCHOOLS 


Fe 2. FUNDING SOURCE: Title VI 


Be }, OATE OF COMPLETION OF THIS REPORT: December-15, 1981 
Bg. SIGITURES OF COUNCIL MEMBERS: 
: Cccupation* 
12,2400 

ee 
pene ee 
= 
aoe 
— nn 
————— 
— 
————— 
ees 

=e ens 

4 ‘Occupation: 

a 1. Parent of eligible child 

x 2. Student 

ni 3. Student/parent 

a 4, Carmnity Representative . 

; 5. Board of Educatim staff member 

a 

FS 
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